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INTRODUCTION 
11 Great men hallow a whole people, 
and lift up all who live in their times. n 
Sidney Smith. 
viii 
Spmewhere in a school room today under the care of an un-
known teacher is a child who in his own time, grown to matur-
ity, will lead the world away from war and toward peace. The 
affection planted in this child's life by wise guidance; the 
sense of right values with which he is constantly surrounded; 
the integrity and initiative that are fostered in his unfolding 
life will come to fruition in a mighty service to'the human 
race. 1 
Superior children are society's potential investment and 
the best contr~bution to man's progress. In order for democ-
racy to endure, leaders that have training, vision, courage, 
·and ability to lead must be developed. 
It is the responsibility of today·t s schools to discover 
these children of superior ability and to provide the necessary 
incentives and training that will develop their special capa-
bi:J_i ties .to the highest degree. 
The writer felt that an investigation should be made in 
~ order to determine whether or not the school with which she was 
1. Joy Elmer Morgan, Excerpt from article, uThe Hope of To-
morrow" taken from Bulletin of the Cranston School Depart-
ment, Cranston, Rhode Island. 
associated had realized and assumed its responsibility to the 
children of such a calibre. 
ix 
This study is an attempt through intensive research into 
the activities of the superior children and the curriculum pro-
vided for them at the Hugh B. Bain Junior High School in Crans-
ton, Rhode Island to answer that question. 
CHAPrER I 
STATEMENT AND JUSTIFICATION OF THE PROBLEM 
~._ . 
CHAPTER I 
STATEMENT AND JUSTIFICATION OF THE PROBLEM 
The administrators of the school involved in this study 
and some of the faculty members have been concerned over the 
achievement, behavior, and adjustment of the mentally superior 
children and wished to draw some conclusions as to what extent 
the school program provided opportunities for the total develop 
ment of these pupils. 
The Hugh B. Bain Junior High School, housing some 835 jun-
ior high school boys and girls, is located in a sparsely indus-
trialized city just south of Providence. A good cross-sampling 
of the population is available for study since the students 
come from diverse socio-economic levels. The building, similar 
to any modern junior high school, contains twenty-e~ght class-
rooms, two large gymnasiums, an auditorium with a seating capac 
i ty of approximately nine hundred, three science rooms equipped 
with laboratory benches as well as regular seats for classroom 
procedure, two art rooms, three home economics rooms, a print 
shop, a general shop, a wood shop, and a mechanical drawing 
room. In addition, there are several offices and conference 
rooms, a library, and a projection room. 
e The school program includes the basic content subjects--
English, mathematics, science, and social studies. Foreign 
languages are offered to the ninth graders only. Art, music, 
3 
including choir, chorus, group singing, music appreciation, or-
chestra, band, and instrument lessons, physical education, me-
e chanical drawing, general .shop, printing, woodworking, and home 
economics are part of the regular school program. Typing is of-
fered to a small number of students who have typewriters. 
The school is organized as a school community with a stu-
dent council acting as the governing body. Business meetings of 
the community are held each Friday during the auditorium period. 
Home room presidents automatically become council representa-
tives. Officers of the school cemmun"i ty are elected by the en-
tire stud.ent body, faculty members, administrators, and custo-
dians. The purpose of this-organization is to ac~uaint the stu-
dents with the workings of our democratic government by actual 
.. 
participation in a similar situation. Marshals, who supervise 
the passing in the corridors and cafeteria, are elected by mem~ 
bers of their home rooms. 
A school paper is edited once a month by members who meet 
weekly with faculty advisers. The physical education program 
includes after-school activities where both the boys and girls 
carry on intra-mural activities in a seasonal sport. The boys 
also participate on teams entered in the State Leagues of base-
ball, basketball, and track. 
The school has excellent equipment for carrying out an 
audio-visual aids program. Students are trained to operate this 
equipment. The school library contains 4,385 volumes; including 
books of fiction, non-fiction, occupational information and 
4 
texts. Also included are magazines, newspapers, and other re-
source mat.erial--almanacs, several sets of encyclopediae, dic-
i -} 
~ tionaries, and factual pamphlets. Each year approximately four 
hundred volumes are added. $680 of the school's annual budget 
is utilized for the purchase of new books and periodicals. 
Money-raising projects by the student body provide occasional 
additional funds.· Students in the seventh and eighth grades 
have a ~egular assigned library period. Ninth graders are per-
mitted to use the library during their study periods or before 
and after school. Student assistants are trained in the work-
ings of the library and are on 'duty at all times. 
While there is no formal organization for auditorium work, 
the school does employ a teacher who specializes in this field 
and aids the:students in preparing for and presenting auditor-
ium programs. 
Each week the science department plans an auditorium pro-
gram for the school. The students themse·lves arrange for the 
showing of a Naturescope film and then plan and lead a discus-
sion of the topic shown. 
Throughout the year various home rooms and groups sponsor 
money-raising projects for the school--movies, dances, and tag 
days. 
This program is offered in entirety to all students of the 
school. Although students are grouped homogeneously, there is 
only one special provision limited to those students with an in-
telligence quotient of 120 or more. Select eighth 
5 
grade students may study French. Each cl~ssroom teacher uses 
his own discretion·_ in providing projects for further enrichment 
for any of his classes. 
This study began as an investigation into the various re-
sources offered by the school concerned with the total develop-
ment of the superior student. The writer read extensively lit-
erature concerning provisions made for the mentally superior in 
various school departments of the United States; a summary of 
which appears in the next chapter. 
On the basis of this reading, it was concluded that the 
Hugh B. Bain Junior High School offers a more than adequate 
academic program supplemented by worthwhile extra-curricula ac-
tivities for all students. 
The question remained unanswered as to the extent to which 
the mentally superior students, whether acting upon their own 
initiative or being encouraged by the faculty, actually par-
ticipated in these activities offered by the school curriculum.· 
This study was undertaken to determine the extent of participa-
tion by the mentally superior students. 
Before this survey could be undertaken it was necessary to 
define the words "gifted" and "superiorn in order to identify 
the subjects for this study. 
e . Definition of the term ngifted. tt The gifted child, as the 
term is generally used, is the child of high intelligence, 
based upon performance or standardized intelligence tests·. The 
term is also used to include certain specialized abilities--
musical, · artistic, and mechani.cal. 
A group of educators has defined the gifted child as 11 one 
\.J whose performance in a potentially valuable line of human ac-
1 
tivi ty is consistently remarkable.u From this definition one 
notes that intelligence is not the only trait which should be 
considered when defining the term 11gifted. 11 
Witty2 has classified giftedness into four groups: 
1. General higq intelligence 
2. Artistic 
3. Leadership 
4. Creative in mechanical fields. 
6 
In a.11 of the literature surveyed, however, it was found 
that most studies are concerned with those youngsters who test 
above the average on standardized scales for the measurement of 
intelligence. 
Sumption and others3. define the "gifted11 in the broadest 
sense to include.those who have high intelligence and those who 
have special abilities in the creative field. 
1.· Paul Witty, Heloing the Gifted Child. Chicago: Science 
Research Associates, 1952, p. 5. 
2 • Ibid ~ , pp • 5-6 . 
3. M. Sl.imption, D. Norris, L. Terman, Forty-ninth Yearbook 
of National Society for the Study of Education--Part II 
~· Education of the Exceptional Child, Special Education 
for the Gifted Child, Chicago: University of Chicago 
Press, 1950, 6hapter 14, pp. 259-280. 
JL~ 
Goddard4 tells us that the intelligence quotient is the 
most fundamental criterion for identifying the gifted. Yet 
7 
e Strang5 classifies as gifted those blessed with a fortunate 
combination of heredity and childhood experience, who talk flu-
ently and think clearly. She states that creativeness, agility 
to perceive likenesses and difference, intellectual curiosity, 
and enjoyment of reading are all indications of mental ability. 
Hol~ingworth6 states, nby gifted children we mean those who test 
above average on standardized scales for the measurement of in-
telligence and also those who test much above average on scales 
for the measurement of the special talents." 
The White House Conference on Child Health and Protection 
meeting in Washington, D. C., in November, 1930, devoted the en-
tire conference to the study of the exceptional child. The Cpn-
ference defined superior· ·children as those with 11 exceptionally 
good brains and exceptionally high intelligence, who need. only 
the permission and the opportunity to develop the leadership fo 
which they have the foundation.7 
4. 
5. 
6. 
Henry Goddard, School Training of Gifted Children, New York: 
World Book Company, 1928, 219 pp. 
Ruth Strang, nGuidance of the Gifted,n The Personnel and 
Guidance Journal, October, 1952, 31:1:26-30. 
Leta Hollingworth, Gifted Children: Their Nature and Nu-
ture, New York: MacMillan Company, 1926, p. 42. 
7. John Bentley, Superior Children, New York: W. Norton & 
Company, 1937, p. xx. 
8 
The. only operational definition possible in a study of thiE 
type is that of test scores and teacher ratings. A survey of 
the literature indicated that most of the students included in 
any study of the superior had· an intelligence quotient of one 
hundred twenty or more as measured by a standard instrument. 
Therefore, it was decided to select those students who obtained 
an intelligence quotient of one hund.'red t_wenty or more on the 
Henmon Nelson Test of Mental Abilities, Form A, which is ad-
ministered to all incoming students of the school. A survey of 
the cumulative records of the 835 students enrolled at the Hugh 
B. Bain School indicated that of this group one ·hundred ninety 
had an intelligence quotient ranging from 120 to 165. 
In addition, the author also wished to use teacher judgment 
as another· criterion for the selection of students. According 
to Terman and Oden, 8 it would seem that teachers can be of help 
in identifying gifted children not subjectively on judgments ex-
clusively, but by setting up criteria for recognizing signs and 
symptoms which may well be quick understanding, insatiable curi-
osity, extensive information, retentive memory, large vocabulary 
and unus~al interest in specific categories. 
Thus, the members of the faculty were asked to submit the 
names of'those students who in their opinion were outstanding 
in the following characteristics: 
8. Lewis Terman, Melita H. Oden, Genestic Studies of Genius: 
Volu~e IV, The Gifted Child Grows Up, Stanford, California: 
Stanford University Press, 1947, p. 25. 
~-~~ ,,.... 
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1~- Originality 
2. Concentration 
• 3. Sustaining interest in a subject 
4. Understanding the needs of others 
5. A good emotional and social adjustment 
6 .. Leadership 
?. Special talent 
Using the intelligence quotient and teacher judgment as 
criteria, one hundred and nine:ty-nine students were selected 
for this study .. 
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2. Concentration 
3. Sustaining interest in a subject 
4. Understanding the needs of others 
5. A good emotional and social adjustment 
6. Leadership 
7. Special talent 
Using the intelligen9e quotient and teacher judgment as 
criteria, one hundred and nine:ty-nine students were selected 
for this study .. 
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' CHAPTER II 
HISTORY AND RESEARCH 
CHAPTER II 
HISTORY AND RESEARCH 
1. History 
Providing special education for gifted children was first 
recognized more than 2,300 years ago in Gree~~ by Plato who be-
lieved that the superior child should be trained for leader-
ship. The Romans, too, believed that the superior youth should 
be educated to become the leader in war, in oratory, and in 
government. In the sixteenth century special "talent scoutst' 
were sent by Suleiman, the Magnificent, to select for special 
education in leadership the most intelligent youth of the 
Christian popUlation. Few isolated cases of providing special 
study for the gifted during the seventeenth and eighteenth cen-
turies have been recorded. 
Between 1865 when Galton made the first scientific obser-
vation that outstanding contributions to society were made by 
people of superior ability and 1922 when Terman1 reported on 
his study of about one thousand intellectually superior chil-
dren, some research in the field was carried on both in Europe 
and in the United States. 
Not until 1867, however, did the public schools in the 
United States take definite steps to make provision for the 
1. Lewis Terman, Genetic Studies of Genius, Stanford: 
Stanford University Press, 1925, 648 pp. 
.. ----, 
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intellectual superior child. At this time William Harris, 
Superintendent of Schools, began a program of accelerating the 
L/-. 
~ superior pupils in the schools of St. Louis, Missouri. The fol-
lowing year Dr. Harris reported at theN. E. A. Convention that 
this plan had advantages of stimulating the superior child to 
work up to his capacity. 
Grades of the schools in Elizabeth, New Jersey, in 1896 
were divided into several sections according to aqility. Sub-
j ect matter covered by ·each section was in proportion to the 
ability of the group. Billett2 reported that prior to 1910 only 
one article appeared on ability grouping. This appeared ·in the 
Annual Report of the Superintendent of Schools in 1873. The 
article stated that pupils in the high school should be arran-
ged in divisions according to proficiency. 
It was Worcester, Massachusetts in 1901, that provided the 
first class for the gifted of grades seven to nine, those of 
good health and high scholastic standing. These students were 
permitted to take algebra and foreign languages. 
In 1908, some pupils in the Cleveland schools were grouped 
according to proficiency, scholarsh~p, ability, industry, 
health, capacity during the preceding term, successive examina-
·tions of the previous yea.r, and marks received in examinations 
. . 
2. Roy Billett, Provisions for Individual Differences and 
Promotion, Washington, D. C.: Government Printing Office, 
p. 18. 
II 
. ~·,•· ·4 ·cc;•.IL. :~ ·;_, ,e ... 
for admission.3 
In 1911, the United States Bureau of Education Bulletin, 
Number 14, reported that special classes or schools for the 
gifted were provided in five cities. 
13 
The well-known Major Work groups of Cleveland were first 
organized in 1921. Since 1922, in widely scattered sections of 
the United States, special programs for enriched curricula and 
research in this area have been attempted. Few, if any, of the 
findings concerning the educative potentialities of the· gifted; 
however, have been put into practice. O'Dell4 reported that in 
1935, of a school enrollment of 5,941,605 for cities with a pop-
ulation of 100,000 or more, only 2,293 pupils were grouped in 
special classes for the gifted, and that of this number 1,241 
were in the Cleveland schools and 273 in the Boston schools. 
Tests administered to 15,000,000 young men during World War 
II revealed that many gifted men had not been discovered during 
their schooling. In a recent survey made on State Legislation 
for Education of the Exceptional Child, Martens5 reported that 
no state makes legal specification to insure appropriate educa-
tion for children unusually gifted or talented. They are the 
most neglected of all exceptional children. 
3. Harold O'Dell, "What Provision for the Gif.tedu Bulletin 
National Association of Secondary School Prlrieipals, ·April, 
1951, v. 35:178:44. 
4. Ibid. 
5. Elise Martens, State Legislation for Education of Exception-
al· Children, Bulletin Number 2, 1949, Office of Education. 
~, --~-----------------.. -----~ 
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There is still much to be done by public schools in iden-
tifying the gifted child and then in providing opportunities 
for the maximum development of his talents. 
2. A Review of Experiments Carried .£!! in the Field 
A review of the experiments being carried on by the New 
York City schools for the past twelve years was made by Meisterc 
at the Thirty-fifth Annual Convention of the National Associa-
tion of Secondary School Principals in New York City in Feb-
ruary, 1951. ·He reported that three different group devices 
are being used in making provisions for the education of the 
gifted students. They are: 
1. Honor Classes in various subject areas and in each 
grade level. The only requirement for admission is a 
high grade in the previous semester's work. 
2. Honor School within ~ School.--This device is only 
workable in a large school. Usually those students 
who are preparing for college and who have main-
tained high grades in all subjects are selected. 
3. Specialized High School.--An entire school is organ-
ized around a purpose that is meaningful and attrac-
tive to the students. Admission to the school is 
made by application. All who apply, however, are not 
admitted. Although the twenty·such schools were not 
organized for the gifted, four of them center around 
purposes which tend to be selected by high level 
ability students. Brooklyn Technical and Stuyvesant 
High Schools are restricted to boys, while the High 
School of Music and Art and the High School of Sci-
ence are co-educational. 
~ One of the most widely known studies on the gifted child 
lK. Morris Meister, 11What provisions for the Education of 
Gifted Students" Bulletin National Association of Secon-
dary School Principal-s, April, 1951, Vol. 35, 178: 30-38. 
. e 
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is being carried on at Hunter College Elementary School. Ad-
mission to the school, which is open to only those who are 
• 
residents of Manhattan, is on the basis of scores of the Stan-
ford Revision of the Binet Test and evaluation of each child's 
personal responsiveness. As far as possible the number of 
boys and girls is kept equal. At the present time there are 
450 pupils in the school which include nursery school through 
the sixth grade. While some two thousand applications were re-
ceived in 1951 only seventy-five were admitted to the school. 
The median intelligence quotient score for the entire school in 
June, 1950, was 154. The minimum intelligence quotient was 130. 
There is no distinction as to race, color, creed, or socio-
economic status. 
The teachers are of superior calibre; the Master of Arts 
degree is one of the requirements. A public health nurse is 
available for consultation with teachers and parents weekly; 
the services of a volunteer parent-nurse and the plant operatior. 
staff of the College are available daily. The school is free tc 
use the services of the College medical staff and the Educa-
tional Clinic of the College. ·Because of its location the 
school has many cultural advantages available. Facilities far 
beyond the average are provided as educational resources. 
The goals set up by the staff include sound mental and 
physical health, learning to become economically competent, 
developing skill in social relationships, and understanding the 
role of world citizenship. All of the staff participates in 
16 
developing the school program. The classrooms are informal 
, 
where the pupils are trained in self-discipline and self-
responsibility. The curriculum provides for pupil participa-
tion in school administration, assemblies, school publications, 
arranging for exhibits, managing social affairs and club activ-
ities as well as teaching of the academic skills. The parents 
of the students and the community support and participate 
whole-heartedly in this program. 
Other experiments with public-supported education for 
gifted children have been carried on at Public School 165, New 
York City, under the direction of Professor Leta S. Holling-
worth of Teachers College, Columbia University. 
Two special opportunity classes were organized at the 
school by Professor Hollingworth in 1922. Each class was made 
up of twenty-six children between seven and one half and nine 
and one half years old from grades 3B to 5B. Those with an 
intelligence quotient of 150 and above formed the first group, 
and those whose intelligence quotient ranged from 134 to 154 
formed the second group. These special classes continued for 
three years. It was Professor Hollingworth's purpose to group 
these children not only to offer to them an enriched program, 
but to study their physical, educational, psychological and 
social development. She found that although these groups were 
relatively homogeneous it was necessary to adapt the curriculum 
to the needs and capacities of each individual. In general it 
was found that only one half the usual time was required to 
17 
cover the basic studies. Opportunity to study French, Algebra, 
and history of civilization was given. At the end of three 
years by comparing the achievement of these pupils with those 
of a ~ontrol·group of thirty-six children of similar age and 
intellectual capacity who attended regular elementary school, 
no appreciable difference in the accomplishment in subject mat-
ter between the two groups was found. , The authors? of the 
I 
evaluation group found that "the advantages to be hoped for 
from the homogeneous grouping of gifted children lie not so 
much in the expectation of greater achievement in the tool sub-
jects of reading, arithmetic, and spelling as in enrichment of 
scholastic experience with additional intellectual opportun-
ities. tt 
In January, 1936 as a result of a need felt by the Board 
of Superintendents of New York City and the administration of 
the Advanced School of Education at Teachers College to study 
the educational needs of the slow learner and intellectually 
gifte~, Public School 500, Speyer School was opened with the 
provision made for it to run five years. The school enrolled 
nine classes of twenty-five pupils each. Seven classes were 
comprised of slow learners and two classes of children testing 
above 130 I. Q. and between the ages of seven and nine. Pro-
fessor Hollingworth was appointed educational adviser of this 
7. Howard A. Gray and Leta S. Hollingworth, "The Achievements 
of Gifted Children Enrolled and not Enrolled in Special 
Opportunity Classes, 11 Journal of Educational Research, 
Volume. XXIV (November. 1931). p. 26le 
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group. 
The first specification of the curriculum nwas to give an 
~ abundance of opportunity for gifted pupils to develop attitudes 
understandings, appreciations, knowledges, and skills which 
would function in their lives as children. The second specifi-
cation was to give them deeper insight into the significance of 
contemporary problems in order that they might become more ef-
fective citizens in a democratic society. ii:8 
Similar to Public School 165 one half the school day was 
devoted to the teaching of elementary school subjects and the 
remaining half to an enriched program. _ Reading was not in-
cluded as a subject since it was an accepted fact that these 
children knew how to read prior to entering school. Emphasis 
was placed upon t_he correctness of oral and written language. 
The central theme for the unit of interest work was uThe 
Evolution of Common Things.n Each term the pupils decided on a 
topic and then divided into groups to work the unit. Field 
trips were arranged. An integral part of each. unit we,s a class 
in biogre.phy taught by Professor Hollingworth. French and lit-
erature were also included as enrichment. The science of 
health and nutrition was taught by leading specialists from 
Teachers College. Art and music and dramatics as well as handi-
craft were included. Opportunity was provided for the develop-
8. Miriam Pritchard, ncontributions of Leta S. Hollingworth's" 
The Gifted Child, Chapter 14, Edited by Paul Witty, Boston: 
D. C. Heath and Company, 1951, p. 61. 
19 
ment of appreciation and skills in human relationships through 
play activity, assembly programs, and the physical education 
'- classes. 
It is unfortunate that Professor Hollingworth did not live 
to evaluate this experiment. She died in 1939. She would in-
deed be pleased to know that her work was not in vain. Today 
in the public schools of Greater New York there are fifty-six 
special classes for the intellectually gifted. 
Professor Hollingworth left "a body of facts concerning 
. 
the gifted child which is as sound today as the day she recorded 
them. Her observations revealed unusual insight and will con-
tinue to supply many an hypothesis and to furnish challenge and 
inspiration to other workers in the field. Professor Holling-
worth did much to dispel the popular idea that a gifted child ie 
a physical weakling, an oddity in personal appearance, or an ec-
centric in personality. She showed that the gifted are usually 
superior in physique and physical stamina, are more pleasing in 
appearance than the average, are more stable emotionally, and 
have a low rate of juvenile misbehavior or delinquency.n9 
In both Cleveland and Detroit ttMajor Workn classes are pro-
vided for an enrichment of subject I!latter for pupils with in-
telligence quotient's of 130 or above. The classroom atmos-
phere is informal with much discussion and group planning. 
9. Ibid., p. 85 
, 
1 
·. 
,; 
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Sumption10 found that the major work classes developed a great-
er sense of social responsibility and provided more opportunity 
l.t for the development of individual aptitudes. 
In each of the experiments described it will be noted that 
the mentally superior students have been isolated in groups. 
The Bain School does not adhere to this program. In the sev-
enth and eighth grades students are grouped. homogeneously. Re-
sults of the Henmon-Nelson Test of Mental-Abilities and the 
Nelson Silent Reading Test, tests which are both administered 
at the end· of the sixth grade, and the ratings of the sixth 
grade teachers are the criteria used to _determine into which 
group:a student will be assigned. Groupings in the home rooms, 
however, are heterogeneous. The program of studies selected by 
the student determines his grouping in the nin~h year. There 
are two distinct ability groupings among those who have selec-
ted the college course~-superior and average. 
3. The Bain School Organization 
As has already been stated the over-all school curriculum 
does not make provision for the mentally superior by isolating 
the group and tea.ching them thus, but each teacher at his. own 
discretion provides an enriched program in which this type of 
child is encouraged to participate and excel. 
10. M. R. Sumption, Results of Cleveland's Major Work Program 
With Three Hundred Gifted Children, Yonkers: World Book 
Company, 1941, 235 pp. 
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Organization within the school. Learning to become an ef-
ficient citizen is stressed in every phase of education in the 
school. 
The entire school is organized as a School Community. 
Four units make up the organization: 
1. School Community 
2. Home Room 
3. Student Council 
4. Marshals and Safety Patrol 
The School Community. The faculty, clerks, students, and 
other employees of the school are the members of the School 
Community. This organization meets quring one of the auditor-
ium periods each week. The president of the group who is also 
the president of the Student Council presides at these ·meetings 
A formal business meeting is held with the officers and commit-
tee members reporting. Certain power~ are delegated to this 
group in the Constitution of the School and in the Charter. 
The School Spirit, elected by popular vote, recites the School 
Prayer which: is followed by the Lord's Prayer and leads the as-
sembly iri the salute to the flag. By reciting the School 
Prayer the students are constantly aware of the need for 
spiritual inspiration. 
Following the prayer and salute to the flag a member of 
the Community recites the Creed. In this way many students 
other than regular officers are able to participate in the 
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program. The flag bearers are also members of the Community 
who do not hold office. A copy of the School Prayer and Creed 
appear in the Appendix. 
If any home room, club, or other organization has carried 
on some outstanding activity for the school, the School Spirit 
awards the Service Banner to that group. The banner is dis-
played for one week in the home room ·or club room. Movies, tag 
days, after-school dances, candy and cookie sales have brought 
much revenue to the school's general fund. These activities 
along with the filling of Christmas and Thanksgiving food bas-
kets for the needy in the community, clothing collections for 
overseas, Junior Red Cross work, and supporting such charities 
as the March of Dimes, Care, Santa Claus Fund are planned and 
carried out by the students with the aid of a teacher sponsor. 
This Christmas the School Community helped to decorate the City 
Hall and the school building. 
The officers of the School Community, the president, vice 
president, secretary-treasurer, and school spirit, are elected 
by popular vote. At the beginning of the term each home room 
submits the names of ten candidates for each· office to the tern-
porary members of the Student Council. (Representatives from 
each home room.) From these lists the Council selects ten 
e names which have appeared on the majority of them. These can-
didates are presented to the student body during an assembly 
period. Each home room then votes on the names of these can-
didates. Again the returns are made to the Student Council 
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whose members select the three candidates for each office who 
have received the largest number of votes. Campaign speeches 
are then given by these candidates. 
Voting polls are set up throughout the building and fol-
lowing the procedure of regular voting, each home room is as-
signed to a particular voting district where each member may 
cast his ballot. 
The only requirements for office are that both the presi-
dent and vice president must be members of the ninth grade. 
Formal installation takes place at which time the home room of-
ficers are also sworn into office. 
Several times during a national presidential election the 
school election has taken its pattern, holding party conven-
tions and carrying on campaigns on a state basis. 
Home Room. The membership in the home rooms is hetero-
geneous grouping and arranged in alphabetical order according 
to the grade. Each home room has a president, vice president, 
secretary-treasurer, sunshine committee, decorating committee, 
scholarship committee, housekeeping committee, and three mar-
shals. The home room president automatically becomes the Stu-
dent Council representative. These officers and committees are 
elected by popular vote. All officers must attain a 11 B11 in 
citizenship. 
Whether or not there is student cooperation depends on the 
home room teacher. If he really shares the responsibility with 
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the students, inspires them with a sincere desire to render ef-
fective service, and welds them into a uniform group, they will 
be tr.ained in the only effective control--self-control. The 
home room period can build up a friendly room spirit, it can 
develop a worthy spirit of school citizenship. Here, too-, the 
student can learn a lesson in cooperation. The home room per-
iod aims to contribute to school activities; to improve the ·ap-
pearance of the room; to stimulate banking and 'to conserve sup-
plies; to remember friends when they are ill; to improve atten-
dance and punctuality; to improve scholarship; to honor those 
of the group who distinguish themselves in scholarship, ath-
letics, and service; to learn how to conduct a meeting accord-
ing to parliamentary procedure; to bring teacher and pupil into 
~closer relationship and better understanding; to provide oppor-
tunities for developing personal qualities of a pupil; to bring 
about cooperation on the part of all in obedience to rules and 
regulations; and to strive to do that which is for the best 
welfare to the group. 
Student Council. The officers of the School Community are 
also the officers of the Student Council which is made up of 
the presidents of the home rooms and the two defeated candi-
dates for each office. There is a teacher-sponsor appointed 
by the principal. The Student Council meets weekly during a 
school period. All rules, regulations, and policies are drawn 
up in the Council and are then presented to the Community for 
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ratification. Clubs and home rooms desirous to carry on an 
activity must first have the permission of the Council. A cal-
endar committee sees to it that there are no conflicts. 
The Safety Patrol. The Safety Patrol assumes that every 
pupil has the right to life and liberty (from accident.) It 
feels that happiness can be pursued most successfully while one 
is sound in body and limb. It proposes to the individual only 
such regulations as are judged by the School Community to be 
necessary for safety. The patrol endeavors to teach and to 
keep in mind the common sense precautions necessary to avoid 
rules but to remind everyone of these precautions. 
Two home room meetings each month emphasize safety in the 
home, at school, on the streets, at play, and at work. 
The Marshals. The marshals nassume that pupils are cap-
able of being influenced by reason and they appeal to reason 
rather than force to secure their ends. tt They believe "that a 
person becomes free and effective by exercising self-restraint 
rather than by having restraint imposed upon him by extreme 
authority.u 
Consequently they take their posts to remind their fellow 
citizens to be courteous and thoughtful of the rights of others 
not to enforce rigid rules. The marshals meet regularly to 
draw up suggestions as to how the problems of large groups 
working together may;)be solved. 
The Student Council and finally the School Community pass 
~· 
I 
26 
on these suggestions before they become effective. 
A successful student government is a vital way in which 
t ~ the democratic way of living can best be taught. Pupils learn 
how to work happily and successfully with everyone regardless 
of ability or personality when there is a program of shared 
responsibility. A student government which presents real prob-
lems for sincere and thoughtful discussion to the school is do-
ing much to provide experience in:the democratic process. 
Teachers can be citizens and participants at the same time they 
are encouraging student initiative and observing evidences of 
social growth. Individual responsibility and group cooperation 
become meaningful concepts in the daily life of the student when 
there is actual participation in school control. 
"THE BEST PREPARATION FOR CITIZENSHIP 
FOR THE ADULT OF TOMORROW IS EFFECTIVE SCHOOL 
CITIZENSHIP EXPERIENCES FOR THE YOUTH OF TO-
DAY. ull 
Guidance Program. The school has a guidance department 
consisting of a dean of girls, dean of boys, and seven coun-
selors. Each counselor devotes one period each day to inter-
views with students in his charge. A full testing program is 
offered. The seventh and eighth grade students have one period 
11. William Gruhn, Harl Douglass, The Modern Junior High 
School, p. 253, New York: Ronald Press Company, 1947. 
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of group guidance each week. 
School Library. The library which has 4,385 volumes is 
available to the entire student body. Seventh and eighth 
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grade classes meet here weekly to learn the workings and uses 
of the library. Part of the period is devoted to leisure time 
reading. The student is made aware of the opportunities which 
the library offers and is given wise guidance in the selection 
of reading material •. Books may be borrowed for a period of two 
weeks, free of charge. To date, the average monthly circula-
tion this year is 1820. 
4. Program of Studies 
English, science, and social studies are required content 
subjects which every student must study. In the seventh and 
eighth grade mathematics is also required. Ninth grade stu-
dents may select algebra, shop math, or a study of an introduc-
tion to business. Some students in the ninth grade do not in-
clude mathematics in their program of studies. 
In addition to the content subjects every student must 
participate in the physical education program. Art, music, 
homemaking, and shops, art metal, mechanical drawing, printing, 
and woodworking are required of members of the seventh and 
eighth grade. In the ninth grade these are elected classes. 
French, Italian, and Latin are the foreign languages which are 
offered to ninth graders. 
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Physical Education Program. State law requires that each 
student, if he is physically fit, participate in the physical 
education program of the school. Each student in the seventh 
and eighth grade attends two periods of gym classes and one of 
hygiene each week. Students in the ninth grade are not re-
quired to take the hygiene and thus have three periods of ac-
tivity. The program aims to provide opportunities for the stu-
dents to develop initiative, responsibility, and sportsmanship. 
In addition to the day's program there is an after-school ac-
tivities program where the boys and girls participate in intra-
mural games. A point system is used and awards (letters and 
certificates) are given annually to those making the required 
grade. The school also participated in inter-city contests of 
baseball, basketball, and track. Good sportsmanship rather 
than winning is stressed. The students try to live up to their 
code of sportsmanship. 
Play for the fun of the game. 
Play the game with others as you would have 
them play the game with you. 
Play as a team member with the team and for 
the team; play as an individual to test your 
powers. 
Play to develop in spirit, mind, and body. 
Play for the fun of the game. 
In addition to this program the school has the services of 
a school nurse, a dentist and eye clinician three mornings a 
week. Periodic physical examinations are given seventh and 
• 
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ninth graders. Teachers a;r>e· constantly aware of the health of 
their students. 
The Science Program. The science program of the school 
is so planned that it contributes to the social consciousness 
of the student. 
The general science program aims to develop a scientific 
attitude in each pupil. If the program is successful in this 
aim with many individuals, it may be assumed that these in-
dividuals will act collectively to solve community problems in 
a scientific manner. The habits of impartial inquiry, observa-
tion, and reasoning, which characterize the scientific attitude 
should prevail in the choice of representatives, the determina-
tion of governmental policy, decisions on referenda, and the 
many other problems which require solution by the citizens of 
a democracy. These problems will be solved after open-minded 
inquiry and study of evidence which the intelligent citizen 
will insist be unbiased and factual. 
The program aims to train citizens who are conscious of 
the social implications of the scientific principles they have 
studied and who will be better prepared to serve as well quali-
fied members of our democracy. 
The. Social Studies Program. The social LBtl!di.e.a: program 
is based upon the seven Cardinal Principles of Education. The 
program aims to develop correct social attitudes and important 
skills and habits which will help the students to become more 
r 
! 
effective members of society. 
Various classroom teachers have carried on special proj-
ects for enrichment with the mentally superior groups. 
5. Experiments in Enriching the English Curriculum 
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One teacher of ninth grade English had a creative writing 
class. The class met once a week. The students wrote stories, 
original course, and poems. They entered several contests, and 
while they.actually received no prizes, they did get answers 
with criticisms, some quite favorable. The school paper made 
use of some of their manuscripts also. They decided to publish 
a booklet at the end of the year containing a variety of their 
original prose and poetry which they considered best. The 
booklets were sold to the members of the school and were re-
ceived very ~avorably. The money was turned over to the school 
library to purchase some new books. This was a most interest-
ing and profitable experience for everyone concerned and much 
was gained. 
"Living Together in the Family" was the title of the unit 
to cover written and oral expression in the eighth grade English 
classes. Activities planned for written expression included: 
1. Letters, friendly, business, and thank you notes. 
2. Reports (taking notes, outlining, and writing 
paragraphs. ) 
3. Descriptions, peoples, and places. 
4. Poetry (experimenting with writing original poetry.) 
5. Book reviews (fiction, biographies.) 
6. Autobiographies (to bring out originality.) 
7. Themes (written compositions expressing opinions, 
giving own ·ideas, and telling of interesting family 
incidents.) 
8. Newswriting (articles and notices for school paper, 
announcements.) 
9. Keep~ng minutes of committee meetings. 
Activities planned for oral expression were: 
1. Expressing opinions and carrying on discussions 
effectively. 
2. Making reports (Using books to get information, 
etc.) 
3. Telling stories (amusing and general.) 
4. Making announcements (in auditorium and in class.) 
5. Reviewing motion pictures, radio, and television 
programs, reviewing soap opera~s, etc. 
6. Reading poetry for enjoyment. 
7. Giving dramatizations. 
8. Participating in committee work. 
9. Introducing oneself and others. 
10. Delivering messages. 
11. Conducting interviews. 
12. Telephoning (courtesy in using, and transacting 
. business.) 
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The pupils were given an outlin~ of the unit as a whole 
from which they could choose various activities and learn what 
the required units of work were. 
The class listed twenty characteristics they thought nee-
essary for happy family life. Using these as a set of values, 
they evaluated the most popular radio programs, soap operas, 
and television programs. 
32 
They also showed a movie "Families Firstu in the school 
which brought forth a lively discussion on family life in gen-
eral. They listened to a soap opera, too, and found it very 
boring. 
The pupils then made a list of responsibilities, in the 
home and family; which they used later as a basis for a family 
code or creed. 
Several committees were formed next from which they later 
had excellent reports. Pupils brought in six resource people 
from the community for interviews. They ~ere all well received 
and much valuable information and experience was gained by al-
most everyone. 
The Folk ·song Committee asked the music appreciation teach-
er to help by presenting ·a music appreciation program on recorde 
on our American heritage in folk music. -This was excellent and 
valuable to the class. Their music teacher was also asked to 
help. She taught ·them four folk songs which they enjoyed and 
sang. well. 
The movie •1Cheaper by the Dozen" was being shown at a 
theater in Providence, and the class decided to take this in as 
an after-school project which they greatly enjoyed. 
After listening to an interview with the school nurse, dur-
ing which she mentioned a Cranston family in need, the class 
decided to hold a cookie sale and pay the milk bill for this 
-~ .. -:. ··~· .:- ,.., ...... : 
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family for two months. The sale was a great success and the 
money for the milk bill was given to the nurse. The remainder 
-~ of the profit was turned into the Bain General Fund. 
One of the pupils read an article in the Readers Digest 
telling of our veterans being somewhat negleQted by their fami-
lies and former friends. She called the Veterans' Hospital in 
Davis Park and obtained permission to put on a program for them. 
However, time prohibited its being carried out. 
The class also would like to have presented a program in 
the auditorium on their project, particularly since one of their 
members had written an original play for them, but again time 
was too short. 
The unit as a whole consumed six weeks and was very inter-
esting to both pupils and teacher. The results were good and 
the class members in their written criticisms of the project, 
as a whole~ thought it was a great success even though it was 
"an awful lot of hard worktt in their own words. 
Another English Teacher worked with a group of superior 
seventh graders on a television project. 
The class divided into committees, each committee having a 
chairman or representative to report on the committee's activ-
ity. Each group selected a topic and about one half of the 
period was given over to this group work. 
A steering committee saw to it that the groups were moving 
smoothly, that reports were·given~ and activities were planned. 
The class work'ed on the project for several weekso 
• 
A group of four pupils visited a television station 
(WJAR-TV) and reported to the class the next day. 
The class had the pleasure of entertaining speakers. 
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Four boys visited the Norwood Avenue PTA meeting with 
older men. Television-Good or -Evil was discussed. They pre-
pared a round-table discussion for the class. 
The television survey committee prepared questionnaires for 
the student body and made graphs from their findings. 
Several boys worked on the mechanics of TV. They built a 
model or a tower and transmitting station and drew a diagram to 
scale to explain their work. 
It was reported that television is a new and wonderful 
field with many job opportunities to be filled by skilled work..; 
ers. 
A group of boys with the aid of the ninth grade girls wrote 
a play which they presented at the school assembly. The class 
sponsored a movie and used the proceeds to establish a TV fund 
for the school. 
6. Special Projects for Enrichment Have Also Been Carried 
.QB in the Social Studies Classes. 
Under the guidance of a seventh grade teacher two classes 
formulated a 11Bill of Rights.u 
The project to formulate a 11Bill of Rights" for the pupils 
of the Hugh B. Bain School which would outline the rights each 
pupil of Bain was entitled to enjoy was designed primarily to 
promote good citizenship and acquaint the pupil with some of the 
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outstanding features of our democratic heritage. 
It was hoped that this project would bring out in bold re-
--
., lief the fact that there existed for all pupils at Bain com-
plete equality of opportunity regardless of race, color, or 
creed. It was felt that from the realization of this fact in 
the minds of the pupils would flow that "sense of belonging" 
which is to essential to effective participation in a democratic 
society. 
Moreover, this proJect was intended to point qut to the 
pupil that although he had the right to enjoy the benefits of 
the Bain School Community and his own community, he also had the 
right and the duty to contribute to its progress. Undoubtedly, 
if the pupil accepted this viewpoint, and was motivated by it, 
he would develop his own abilities and become a better citizen 
of the Bain School, of his own local community, and of America. 
\Vhen it was suggested to the pupils of the seven1 and sev-
en2 Social Studies classes that they undertake the project of 
formulating a uBain Bill of Rights,u they reacted with interest 
and enthusiasm. The two classes were divided into several com-
mittees, each of which elected its own chairman and secretary. 
There then followed a study of the Bill of Rights of the Con-
stitution of the United States and that of the United Nations 
after which the classes made a list of the rights they enjoyed 
at Bain. Each committee was then assigned a special topic; such 
as, freedom of speech, freedom of the press, freedom of religion 
justice, elections, and many others. After the committee work 
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had been accomplished, the secretaries of the various commit-
tees under the supervision of a general chairman reported their 
~onclusions to the class. 
After much lively discussion and constant revision by the 
pupils, a temporary nBilL of Rights" was constructed. Further 
discussion and study was necessary before the uBain Bill of 
Rightsn was put in its final form. 
Throughout the course of the class discussiqns the impor-
tance·of the individual human being was emphasized. That part 
of the American heritage which teaches that every good citizen 
should be willing to grant to others the rights he expects for 
himself, which is in reality another expression of the Golden 
Rule, was also stressed greatly. In other words, the pupil was 
taught that for every right he ehjoyed, he had a corresponding 
duty to perform. For instance, i4 was brought out that while 
the pupil had the right of freedom of .speech, it was his duty 
to be honest and to tell the truth. Similarly, it was brought 
out that while the pupil had the right to use the property and 
facilities of the school, it was his duty to use the school 
property and facilities of the school properly. 
It iS the writer's belief that.this project led the pupils 
of these classes to a greater appreciation of our democratic 
I heritage, motivated them t·o participate in the school community 
and stimulate them to become better citizens of the school, 
community and nation. 
A copy of the 11 Bain Bill of Rightsn will be found in the 
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appendix. 
Teaching Cur:rent Events. 
I 
I 
I. The foll:owing techniques for the teaching of current 
I 
events h~ve proved fruitful: 
: 
a. Cur~ent Events Meeting--A current events club is 
for ed with a rotating chairman and secretary. 
b. 
c. 
d. 
e. 
A niew chairman and secretary are elected each 
wee~. Each pupil in turn is assigned to ask the 
cla~s three que~tions based on the·daily news-
pap!ers, the questions being classified into three 
typjes of news i terns. 
I 1.11 International 
2. National 
3.1 Local 
I Benefits derived: 
I 
·I 
! 
i 
I 
I 
1. Pupils get into the habit of reading 
the newspapers and become informed 
Americans. 
2. Pupils obtain practice and experience 
in conducting a meeting. ' 
3. Pupils obtain practice and experience 
in being a secretary. 
Req~iring a written report from pupils based on 
thebroadcasts of noted news commentators and 
new~ analyst s. 
Ass~gning pupils to bring in clippings, pictures 
andlarticles, and having the pupils explain them 
to the class. The pupils are also assigned to 
bribg in the cartoons appearing on the editorial 
pag~ and to explain their significance to the · 
class. · 
I The' organization of the class into a debating 
soc~ety, legislature, forum, club, parliament, 
contress, court, or conference to discuss and 
vot~ on current issues. 
I 
I 
The]maintenance of a current events bulletin 
boatd by the class. 
T 
I ~ 
f. Hav'jing the pupil prepare and deliver a pretended 
rad'~io broadcast wherein he gives his opinion on 
'loc~l, national and international events. 
g. Hav~ng the pupils write letters to .the congress-
. meni of their state giving reasons why the con-
gressmen should approve or disapprove the legis-
lat~on under consideration. 
I 
i 
II. Practical audio-visual aids which are used with 
reasonable frequency in connection with the teaching 
of curre~t events. 
I 
a. Mar~h of Time films. 
I 
b. The i News Magazine of the Screen. 
c. Recording radio programs connected with the 
Soctal Studies; such as, speeches by govern-
mental leaders, conventions, news broadcasts, 
radio broadcasts of controversial issues; 
such as, those discussed on "Town Meeting of 
the '1Air," "American Forum of the Air" on the 
sound mirror. These programs are then played 
bac~ to the various classes and are discussed 
by ~he class. 
\ 
Last year th~ ninth grade civics classes carried on a pro-
! 
I j ect in which the 1lentire school participated and became aware 
of the workings o~ the United Nations. They arranged for 
I 
I 
movies to be shown, engaged speakers and sponsored Slogan and 
I 
. I 
Essay Contests. ~1he students planned an exhibit of dolls, 
i 
coins and product9 of the countries that are United Nation 
I 
I 
Members. Members :Of the cooking classes made delicious cookies 
i 
from recipes of al11 United Nation countries. The cookies were 
packages and sold to the School Community. Some seventh grade 
•, 
' 
classes made flags 1 and studiea the geography and hi story of the 
United Nation coun~ries. The mathematics classes made a study 
of the money exchahges of the countries. Most of the rooms ar-
39 
' 
ranged bulletin boards in connection with the study. Hardly a 
I 
class or individufil was not reached. 
I e 7. Field Trips. r Various groups plan and arrange many field 
trips. 
' 
' 
Students of the mathematics classes in conjunction with 
the study of banking visit one of the local banks to see "how 
banks work. n 
Social Studiks classes make visits to the School of Design 
Museum and to one_iof the oldest community colonial homes in the 
i 
city. I Arrangemeny for the trips are planned by the students. 
I 
Trips to the loca~ newspaper plant.s have been taken by the Eng-
li sh classes. 
! 
·rn the ninth !,year girls interested in nursing as a career 
are invited to at~end an Open House sponsore~ by one of the 
local hospitals. tThe schools make provisions for them to at-
tend. 
B. Extra-Cu~ricula Activities. 
Clubs, assem~lies,· and social activities which the school 
I I . 
maintains are plad
1
es for exploring and extending interests and 
I 
i 
aptitudes for sati
1
sfying the urge to be active and creative and 
I 
for acquiring persbnal and character qualities. Each are organ~ 
' ized and planned tb insure the fullest contribution to the 
I 
school program. 
I 
The school prbvides the following activities: 
1. Schopl newspaper--a mimeographed publication pre-
pared by the students under faculty supervision 
and 
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pu~lished once each month 
I 
2. Dances and movies sponsored by various home rooms 
or !clubs to raise money for some worthwhile 
cati.se. The entire organization of the activity 
is :carried on by the students under faculty 
su~ervision. 
i 
3. As~emblies are held several times each week. 
Amd,ng the assemblies held is the "Community 
Sinjg 11 which aims to: 
a Promote individual participation within the 
group with the aim in mind of furthering the 
interest of the group as a unit. 
b.l To promote a feeling to aid in bringing 
about school pride. · 
c.i To develop more acutely the aesthetic sense. 
d. To provide wholesome entertainment--set 
standards of taste in entertainment and 
humor.. The student is made to realize 
that~he is an accepted member of the group 
and as a member of this group he has cer-
~ tain responsibilities. 
I Each week a (:l.ifferent group selects the songs to be sung 
l 
assists in thr presentation. The woras of the selected 
I 
songs are typed or radio-mats and projected on the screen by 
I 
means of stereopt~can. Here is an opportunity in training in 
responsibility. Boys and girls, yes even girls, receive spe-
cial t~aining in ~aring for properties and in operating equip-· 
ment in the auditorium and throughout the building. Two or 
I 
three manage the ~tage lights, two operate the stereoptican, 
I 
several control the spotlights, and a group arranges the furni . .-
ture and sets up the equipment. 
I • 
Using the st~reoptican gives everyone an opportunity to 
see the words and 'to sing if he wishes. The dim light conceals 
l.J· 
II 
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possible embarra4sment in ~ase of musical error. 
Some I sing "~olott parts and then·lead,the group in singing. 
a song l1is dramatized. 
I 
Sometimes Cooperation and interest is so 
keen that talent ineed never be solicited. There is always a 
i 
long waiting li stl of youngsters who are eager to appear before 
I 
the assembly doin1g a solo or performing in a group. 
I . 
The school twies to remember each pupil as an individual 
I . 
with his own perspnality. There is one day that really belongs 
I 
to the individualr-his· birthday. Each week. an effort is made 
I 
to remember those[who have had birthdays during that period. A 
group of girls is\responsible each week to check the register 
for birthdays. T~e girls have proven themselves to be very ef-
ficient and capable. Few errors occur and these can be recti-
fied during the a~sembly program. After the names are called, 
I 
the youngster stands while the school community sings a hearty 
"Happy Birthday tJ You" and eac~ person receives a pencil 
I 
marked, 11 Happy Bi~thday, Bain.n 
I . 
Each new pup~l is welcomed in a similar manner. Each is 
I 
greate_d in the audji torium by a welcome song and a "Welcome to 
' i 
.Baintt pencil is p~esented. These are little things perhaps, 
I 
but they are inte~ded to let pupils understand that 11 they be-
. 'I 
long." As a resuJJt, a new and stronger bond of unity and under-
1 
standing is foste~ed. Pupil participation is such that every 
1. 
individual is·reacped and offers his contributions. The prob-
' 
I 
lem of social etiqUette for the individual and for the group is 
being solved. Shyi! boys and girls are gaining poise. New 
responsib_ilities and new privileges are afforded the boys and 
girls. The program aids in creating new interests among stu-
~ dents. It provides wholesome entertainment at the same time 
setting standards of taste.in entertainment and humor. 
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Another weekly assembly is planned by the pupils in co-
operation with the Science Department. Under the leadership of 
three members of the eighth and ninth grades, one representa-
tive of each of the junior high grades, as well as a member of 
the sixth grade organize and participate in the program. The 
progr&m includes an. introduction to a nature scope film~~ showing 
of tp.e film and conducting a question period upon completion of 
the film. The three permanent members are among the mentally 
superior group of the school. Here again is an opportunity for 
the development of leadership, responsibility, knowledge of the 
world in which we live and an opportunity for exploration. 
Other program~ and assemblies held in observance of holi-
days are organized in the sa:me manner. While this activity is 
not restricted to the superior group, it will be noted that 
.many students from this group are active participants. 
9. Special Classes. 
Special classes for: 
a. Ex·ceptional English Students in the eighth grade 
may study French. Students must have an intelli-
gence quotient of 120 or more in order to be 
eligible for this class. This class meets under 
the direction of the French and Italian teacher. 
b. Students interested in music appreciation are 
held weekly. This cla~s meets under the directio:l1 
{ . . ~ 
o~ a teacher whose hobby is music and art. In 
this class the students learn to appreciate all 
types ·of· music. 
o. Band and Orchestra are offered to those students 
who play an instrument or who wish to learn to 
play one. Instructional classes are held which 
provide students with the basic essentials for 
playing an instrw.aen t. Throughout the year the 
band and orchestra provide the musical background 
for many auditorium programs. 
d. Chorus work which is another integral part of the 
music program is offered to the s.tudents. 
e. Students talented in art are assigned extra classes 
The program of art teaches an appreciation as well <: 
as stressing actual creative work. Much handicraft 
is included in the program. A wide variety of 
projects are carried on within the class. Back-
drops for many of the assembly programs are made 
by these art students. Each year the department 
assists in a community project of decorating the 
City Hall at Christmas time. 
Because of the many changes made in the teaching per-
. ' 
.,., .. 
sonnel in the science department at. the time of this study, 
.. 
there was no definite program of enrichment i.ncluded in the 
curriculum in this field. 
As will be noted this curriculum offers a wide range of 
enrichment and opportunity for the exceptional student to do 
creative work. The program provides trainihg in ethical 
character, provides material that deepens and strengthens his 
understanding of the world and stimulates his superior powers 
of reasoning and invention. 
i 
CHAPTER III 
sbOPE AND PLAN OF THE STUDY 
! 
CHAPTER III 
! 
$coPE AND PLAN OF THE STUDY 
' 
1. Ide~tification of the Mentally Superior 
The investig~tion of the cumulative records of the total 
enrollment indica~ed that 190 students fell into this category 
nmentally superioftt as previously defined. 
I 
Results of t~e Henmon Nelson Test of Mental Abilities, 
i 
Forms A and B1 in~icate that seventy-seven students or 9.3% of 
the present enroliment of 835 students have an intelligence 
quotient of 130 ot more, ranging as high as 165. A total of 
113 students or 1~.5% have an intelligence quotient within the 
range of 120 to 1Z9, .thus, 190 students or 22.8% of the total 
! 
enrollment have an intelligence quotient which falls into the 
! 
range of 120 to 165. 
I 
Teacher judg$ent was used as the second criterion selecting 
the superior stud~nt. 
I 
Each of the forty teachers in the school 
building submitte~ the names of any students who he felt were 
i 
superior. No mention was made of any range of intelligence 
I 
quotient. The fotlowing characteristics which were to be con-
sidered in the·setection were listed. They are: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
i Originality 
Con~entration 
Sustaining interest in the subject 
Understanding the needs of others 
Goo~ emotional and social ~djustment 
Leadership 
Spe~ial talent (art, music, shop work) 
! 
I 
I 
i 
I 
I 
I 
I 
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A note was d~stributed to the teachers listing these 
characteristics a~d asking these teachers to list the names of 
I 
students who in tfeir opinion displayed these traits. 
I 
When the writer requested that each member of the faculty 
j 
submit names of obtstanding superior students twenty-five or 
I 
i 
62.5% of the fort~ teachers responded. Of the remaining fifteer 
i 
I teachers, four are recent appointees to the building and felt 
i 
I 
that they· were not as well acquainted with the students so that 
I 
~heir judgment mi~ht not be as valid as such a study would re-
I 
I 
I 
quire. 1 
! 
Ninety-six of the 190 students selected by test score were 
i 
included in the ltsts prepared by the teachers. Fifty-one ad-
' i 
ditional names were submitted. Nine of whom were mentioned by 
I 
two or more teachers. Thus 199 students or 23.1% of the 
I 
school•s enrollme~t are the sample selected for this study. 
I 
Sixty girls fnd thirty-four of the ninety-four of those 
students attaini~ a 
Abilities equivalrnt 
score on the Henmon Nelson Test of Mental 
to an intelligence quotient of 120 or more 
were not recommen~ed as outstanding superior by any of these 
! 
teachers. By questioning the teachers the writer found that in 
I 
the teachers' opifions these students were doing average or be-
low average class)work, seldom volunteer or display any indica-
1 
tions of leadersh~p during the class period, submit assignments 
! 
that are often me~iocre in nature. In some instances, it was 
i 
noted that severaf of the students·· ·whose names appeared on the 
original list of ~90 students were disciplinarycproblems. 
I 
I 
I 
I 
I 
I 
I 
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Seven studenus were recognized as outstanding by all 
teachers with whon they came in contact. Twenty-six students 
·0 were said to be s 1perior by three or more teachers, and 
seventy-nine by t 1rvo or less. 
0. 
The names were g:r:'ouped according to grade level.. Table 1 
shows the distrib1tion of the group according to grade and sex. 
Table 1 
DISTkiBUTION OF 
ApCORDING TO 
I . 
i 
q.rade G-irls 
Ninth 29 
Eighth 41 
Seventh 49 
Total I 119 
I 
THE SELECT GROUP 
GRADE AND SEX 
_Boys Total 
24 53 
38 79 
18 67 
80 199 
Table 1 showt that the eighth grade has the largest number 
of superior etude ts. Yet when the percentage of the number of 
participants base~ upon the total enrollment for each grade 
was computed, it ~as found that 23.1% of the ninth grade, 
23.9% of'the eigh~h grade, and 21% of the seventh grade were 
I 
classified-as suprrior. 
I 
Table 2 showF the percentage of superior students in each 
I 
grade. I 
i 
I 
I 
,, . ·u· 
,-,_~-.. 11· -~-~-T.~!ifi&Jitt£$:7i;:~r:~ 
• -Cc~~ "~;!: . .:...~~::.. 
. 
Table 2 
PERCENTAGE OF THE MENTALLY. SUPERIOR STUDENTS 
IN EACH GRADE 
: 
Grade Total Number of i 
Enrollment Superior Students I 
Ninth ' 229 53 ! 
' 
Per 
Cent 
23.1% 
Eighth 288 79 I 23.9% 
Seventh 319 67 21.0% 
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Of the nine students added by teacher judgment, one stu-
dent had an intelligence quotient of 119, three of 118, one of 
110, one of 107, two of 104, and one boy a recent enrollee from 
Germany, has not yet been tested, but was included in this 
study because of his excellent adjustment to a new situation 
and the indication by all teachers that he displays superior 
ability in their classes. Thus, the range of intelligence quo-
tients of the select group was 104 to 165. Table 3 shows the 
distribution of the range. 
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Table 2. 
DISTRIBU~ION OF INTELLIGENCE QUOTIENTS 
OF STUDENTS CONSTITUTING 11 MENTALLY SUPERIOR11 GROUP 
! 
Intelligence Frequency 
Quotient ; 
160 to 169 2 
150 to 159 11 
140 to 149 10 
130 to 139 54 
120 to 129 113 
110 to 119 i 5 i i 
100 to 109 ___2 
Total 198 * 
7f- One student not tested. 
The mean of the intelligence quotient was computed and 
found to be 129.3 with a Standard Deviation of 9.6. 
Since acceleration is not used as a means for providing for 
the superior child, the mean of the ages of the students in~ 
eluded in this study is consistent with the mean of the age of 
the particular grade level. 
Table 4 shows the range of ages of the selected children 
as of January 1, 1953. 
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Table 4 
RANGE OF AGES 
OF THE MENTALLY SUPERIOR CHILDREN 
ON JANUARY 1, 1953 
Age Ninth Eighth Seventh Total 
Grade Grade Grade 
15.1 to 15.3 1 1 
14.1 to 15.0 1 1 
14.7 to 14.9 18 18 
14.4 to 14.6 8 8 
14.1 to 14.3 7 5 12 
13.1 to 14.0 7 2 9 
13.7 to 13.9 8 18 26 
13.4 to 13.6 2 20 22 
13.1 to 13.3 0 25 1 26 
12.1 to 13.0 0 5 6 11 
12.7 to 12.9 0 2 8 10 
12.4 to 12.6 1 2 16 19 
12.1 to 12.3 0 0 21 21 
11.1 to 12.0 0 0 9 9 
11.7 to 11.9 0 0 4 4 
11.4 to 11.6 0 0 2 2 
e Total 53 79 67 199 
The mean and standard deviation for each grade were com-
puted. The following results were obtained: 
Table 5 
MEAN AND STANDARD DEVIATION OF AGES 
OF MENTALLY SUPERIOR STUDENTS FOR EACH GRADE 
Grade 
Ninth 
Eighth 
Seventh 
Mean 
}.4 years 2 months 
13 years 4.6 months 
12 years 3 months 
Standard 
Deviation 
5.91 months 
4.24 months 
4.2 months 
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In order to obtain an estimate of the social and emotional 
adjustment of the one hundred and ninety-nine students selected 
for this study, teachers of each of the students were asked to 
rate them on a three-point scale: below average, average, and 
above average in comparison with other students. 
Table 6 pictures the results confirming the studies of 
Terman, Hollingworth, Lewis, and Witty1 who present evidence 
that gifted children are equal or superior to the general popu-
lation in degree of emotional maturity and adjustment. 
1. Terman and others: Witty, Paul, The Gifted Child, 
uMental Hygiene of the Gifted Child11 Boston: D. C. Heath 
and Company, 1951, p. 133. 
B~sto~ UnJ\er3JtV 
· Se.bool ot E.a:.~.~all_om 
....._ ~1 brary ,.,..-
Table §. 
EMOTIONAL AND SOCIAL ADJUSTMENT 
OF THE MENTALLY SUPERIOR STUDENT 
Grade Below 
Average Average 
Ninth 5 34 
Eighth 11 56 
Seventh 4 46 
Total 20 136 
i 
52 
Above 
Average 
14 
12 
13 
43 
In order to determine the socio-economic status of the one 
hundred and ninety-nine mentally superior students, a survey of 
the occupations of the parents and classification of the neigh-
borhoods in which they reside was made. 
Table 7 shows the classification of the occupations of the 
parents and Table 8 classifies_the neighborhoods. The fathers 
of seven students are deceased. Two mothers are also deceased. 
This table indicates that the majority of parents are em-
ployed in three occupational areas. Seventy-one fathers are 
employed in skilled occupations and fifty-eight fathers work at 
business with twenty-seven in the professional area. The table 
also shows that the mothers of sixty-two of the students work 
outside the home. These data indicate that most of the stu-
dents live in homes where the income is above average. Thus, 
all of the essentials of life and probably many luxuries are 
provided. 
Table 'I 
OCCUPATIONS OF PARENTS 
OF THE SUPERIOR STUDENTS 
Classification Fathers Mothers 
Professional 
Business and 
Clerical 
Public Service 
Fire 
Police 
Military 
Agriculture 
Skilled 
Semi- skilled 
Total 
27 
58 
15 
6 
71 
15 
192 
8 
13 
0 
0 
33 
8 
62 
Total 
35 
71 
15 
6 
104 
23 
254 
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The type of neighborhoods in which these students live is 
explained in Table 8. 
Table 8 shows that the majority or 140 of the 199 mentally 
superior students live in average neighborhoods where most of 
the families own their own homes. Only twenty-three of .the 199 
live in an area which is below average. Several areas in the 
city are so rated because they are neglected mill districts. 
Ten students live in rural areas, six of these live on large 
farms. The table shows that twenty-six live in new developments 
where most homes are valued above $20,000. 
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Table 8 
CLASSIFICATION OF NEIGHBORHOODS 
OF THE MENTALLY SUPERIOR STUDENTS 
Grade Below Average Above Rural Total 
Average Average 
Ninth 7 37 4 5 53 
Eighth 9 62 6 2 79 
Seventh 7 41 16 3 67 
Total 23 140 26 10 199 
2. Plan for Study of the Curriculum 
Once the students were identified the next step was to dis~ 
cover their educational needs. An investigation of the litera-
ture on the basic needs of all school children with particular 
emphasis on provisions for the mentally superior child was made. 
Members of the faculty of the school were consul ted,. the school 
nurse was interviewed, a discussion by some of the select stu-
dents was held, and some parents submitted suggestions. 
A summary of these consultations,· interviews, and sugges-
' 
tions resulted in a list of needs that may be found in the next 
chapter. 
How the present· school curriculum meets these needs was ar-
rived at by questioning teachers and students involved, and in 
making a study of the school records and curriculum. 
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To obtain the scholastic achievement of each pupil an in-
vestigation of the cumulative records was made. The results of 
the scores obtained on the Stanford Achievement Test, Form D, 
administered in May, 1952, and the teachers' grades given at 
midyear, January, 1953 were recorded. 
The remaining conclusions were drawn directly from the stu-
dents through another medium--the personal interview. The fol-
lowing data concerning each subject were accumulated. 
1. The extent to which he participated in 
extra-c~rricular activities; such as: 
a. Working on the school newspaper. 
b. Operating and caring for audio-
visual equipment. 
c. After-school sports program. 
d. Developing scientific hobbies--
photography, tropical fish, 
experiments, etc. 
e. Assisting in the library. 
f. Working in the cafeteria. 
2. The extent to which he displays leadership 
qualities. 
a. In the home room. 
b.. In the classroom. 
c. In the school. 
d. Community groups. 
3. The extent of outside reading, type of literature 
selected, and the use made of the school library. 
4. The extent of participation in auditorium work. 
5. The nuwber having hobbies and variety of hobbies. 
6. The extent of participation in out-of-school 
groups. 
7. Enrollment in "special classes. 11 
a. French. 
b. Music-lessons: Band, orchestra, chorus, 
choir, music appreciation. 
c. Art. 
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The writer prepared a questionnaire which could easily be 
b~ . 
marked~pupils in order to obtain data concerning specific situa-
tions; such as, activities participated in and membership in 
community groups. A copy appears in the appendix. 
Three distinct groupings are made on each grade level at 
the Bain School, below average, average, and superior based on 
results of the Henrnon Nelson Test of Mental Abilities, Nelson 
Silent Reading Test, teacher- judgment, and the child t s perform-
ance in academic and social situations. In order to obtain a 
basis fer comparison of the performance of ~he mentally superior 
child, a questionnaire was submitted to the two hundred sixty-
eight children in the nine classes comprising of the average 
group (three on each grade level) to determine the extent of 
their participation in the extra-curricular activities of the 
school. 
An analysis of these data is presented inthe next chapter. 
CHAPTER IV 
ANALYSIS OF DATA 
CHJ.\PTER IV 
ANALYSIS OF DATA 
---
1. Provisions Made ~ the School Curriculum 
On the basis of extensive examination of the literature it 
was concluded that the Hugh B. Bain Junior High School offers a 
more than adequate academic program supplemented by worthwhile 
extra-curricula activities for all students. Special programs 
for the mentally superior have been carried on. A review of 
the curriculum with a description of the enriched studies is 
given in Chapter II. 
The program provides for all of the educational needs by 
offering a wide range of enrichment and opportunity for the· ex-
ceptional child to do creative work. The program provides 
training in character, provides material that deepens and 
strengthens his understan1ing of the world, and stimulates his 
superior powers of reasoning and invention. 
2. Scholastic Achievement of the Mentally 
Superior Students 
Termanl found that the average gifted child is accelerated 
about forty-four per cent of the gra.de level for his age in 
mastery of the school curriculum in grades two to eight. These 
4lt results were obtained when a three-hour achievement test of 
1. Lewis Terman and Melita Oden, The Gifted Child, Edited by 
Paul Witty, Chapter 3, uThe Standord Studies of the Gifted, 1 
Boston~ D. C. Heath and Company, 1951, p. 23. 
59 
school subjects was administered. 
Table 9 shows the deviation from the grade of the select 
/. population as scored on the Stanford Achievement Test Battery, 
Form DM, administered in May, 1952. 
Table 9 
DEVIATION FROM GRADE.NORM OF TOTAL SCORE 
OF MENTALLY SUPERIOR STUDENTS 
ON STANFORD ACHIEVEMENT TEST 
Deviation from Grade Norm Frequency 
2 or more grades 85 
1.0 to 1.9 grades 62 
0 to .9 grades 35 
-
.9 to - .1 grades 4 
~1.9 to .... 1.0 grades 1 
Total 187 
The mean grade level was computed and fo~~d to be 1.76 
above the no:rm1. It will be noted that only 187 students par-
ticipated in this tes~ing program. At the time the test was 
given seven students were absent and five were not in the sys-
tem. 
A study of the results on each of the four areas of the 
Stanford Achievement Test--English, Mathematics, Science, and 
Social Science was made to determine the deviation from the 
grade norms. 
Table 10 to 12 show the deviations in each subject for 
~ each grade. 
Table 10 
------
DEVIATION FROM GRADE NORM 
OF SUPERIOR NINTH GRADE STUDENTS 
ON STANFORD ACHIEVEMENT TEST 
Deviation English Mathe- Science Social 
matics Studies 
2 or more grades 21 37 36 26 
1.0 to 1.9 grades· 20 8 12 10 
0 to .. 9 grades 9 5 1 11 
- .9 to - .1 grades 22 1 3 4 
-1.9 to -1.0 grades 0 1 0 1 
Totals 52 52 52 52 
81.7 per cent of the ninth grade superior students are 
above grade level in scholastic achievement. 
57.7 per cent are at least two years advanced. 
Only 5.8 per cent are retarded. 
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Table 11 
DEVIATION FROM GRADE NORN 
OF SUPERIOR EIGHTH GRADE STUDENTS 
ON STANFORD ACHIEVEMENT TEST 
' 
Deviation Eng- Mathe- Sci-lish matics ence 
2 or more grades 22 26 48 
1.0 to 1.9 grades 31 14 7 
0 to .9 grades 12 15 12 
- • 9 to - .l grades 8 15 6 
-1.9 to -1.0 grades 2 4 2 
-2.9 to -2.0 _grades 0 1 0 
' 
Totals 75 ! 75 75 
! 
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Social 
Studies 
25 
18 
16 
10 
5 
1 
75 
63.7 per cent of the superior students in the eighth grade 
are above their grade level in achievement in school subjects. 
40.3 per cent are two or more grades above their level. 
18 per cent appear to be below their level. 
The Table indicates gre~test weaknesses were in mathema-
tics and social studies. 
Table 12 indicates that 82.5 per cent are above their 
grade level in achievement in school subjects while 64.2 per 
cent are two or more grades above their achievement level of 
their grade. 5.4 per cent are retarded. Social Studies ap-
pears to be the weakest area~ 
·Table 12 
DEVIATION FROM GRADE NORM 
OF SUPERIOR SEYENTH~GRADE S'J;'UDENTS 
ON STANFORD ACHIEVEMENT T~ST 
I i 
Deviation Eng- Mathe- Science 
lish matics 
2 or more above 39 44 41 
i 
1.0 to 1.9 14 11 l 10 I 
I 
0 to .9 5 4 8 
-
• 9 to .... .1 2 1 1 
-1.9 to -1.0 0 0 ' 0 
Totals 60 60· 60 
Social 
Studies 
30 
9 
-
12 
6 
3 
l 60 
t 
It must be kept in mind that final s~mester grades are 
i 
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not only dependent upon scores achieved ttirough objective tests 
I 
but also upon subjective judgment of the teacher in evaluating 
the pupils' behavior in class. Thus in many cases the final 
i 
grades given by the teacher do not coinci4e with the level at-
tained by the pupil on the Stanford Achie~ement Test. 
i Table 13 is a summary of the marks given to the total pop-
ulation of this study in all grades for all subjects. 
Table 13 shows that in the teachers' judgment the men-
tally superior students are producing sup~rior work. Four-
fifths of the grades received are uA • sn or nB' s 11 • 
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Table 1.2 
SUMMARY OF MARKS OF SUPERIOR 1STUDENTS JANUARY, 1953 I 
A c i ' C- D I Subject B 1: 
Citizenship 161 29 9 - ,;;. -
; 
i 
English 75 86 33 i 2 1 2 i 
. I 
Mathematics ' 43 68 54 ,! 12 8 2 
(including Algebra)· ! i i i 
; 
Introduction to 3 5 3 0 0 0 
Business 
Science 47 98 47 4 0 3 
Social Studies 76 81 34 i 7 1 0 
I 
I 
Physical Education 73 76 40 0 0 0 i 1 
Latin 5 7 9 
I 
2 5 1 
I 
French 7 17 12 0 0 0 
Italian 2 5 1:; 0 0 0 
I ·. 
Art 27 78 30: l 1 1 0 
I 
Music 75 50 28 i; 2 1 0 
: i 
Home Making 33 47 11 0 0 0 
Mechanical Drawing 3 0 1 0 0 0 
General Shop 1 14 1 1 0 0 
Woodworking 4 14 1 0 0 0 
Printing 6 11 1; 0 0 0 
I 
Total 641 686 315; 31 17 8 
I 
3. Participation Q! the Mentally Superior Students 
in the Program Offered 
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Following is a series of tables indicating to what extent 
the mentally superior students take advantage of this enriched 
I 
program offered. by the school as compared to that of the aver-
age student. 
Table 14 shows the number· of superior: students as com-
pared to the number·JOf average students who are members of the 
school newspaper--The Bain Bugle. 
Table 14 
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
WORKING ON BAIN BUGLE STAFF 
I 
Grade 
Ninth 
Eighth 
Seventh 
Total 
Superior 
Average 
Girls 
6 
3 
6 
15 
Superior 
Boys 
Ninth 
11.3% 
3.4% 
0 
2 
0 
2 
Total 
6 
5 
6 
17 
Eighth 
6.3% 
1.9% 
Average 
Girls Boys Total 
1 1 2 
0 2 2 
9 ~ 0 9 
j 
10 I 3 13 i 
; 
S~y-enth Total 
9·0% 8.5% 
8.5% 4.9% 
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A large number of superior students are on the school 
newspaper staff. This confirms the fact that mentally superior 
• students excel in English.· 
II 
The number of superior students parti~ipating in the 
; 
i 
after-school sports program as compared to the number of aver-
age students who are active is shown in Table 15. 
Table 15 
COMPARISON OF NUMBER OF SUPERIOR AND AVER4.GE STUDENTS 
PARTICIPATING IN THE AFTER-SCHOOL SPORTS PROGRAM 
Grade 
Ninth 
Eighth 
Seventh 
Total 
Superior 
Average 
Superior 
Girls 
20 
36 
13 
69 
Boys 
11 
18 
12 
41 
.. 
Ninth 
58.5% 
70.7% 
Total 
31 
54 
25 
110 
Eighth 
68.4%. 
49.0% 
Average 
Girls Boys 
26 15 
21 30 
10 17 
57 62 
Seventh 
37.3% 
25.5% 
Total 
41 
51 
27 
119 
Total 
55.3% 
44.4% 
Comparison of the number of superior students who are 
library assistants with the number of average students is 
sho~ in Table 16. 
"-....... ~ -----· 
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Table 16 
· COMPARISON OF NUMBER OF SUPERIOR AND AVER4.GE STUDENTS 
SERVING AS LIBRARY ASSISTANTS 
Grade 
Ninth 
Eighth 
Seventh 
Total 
Superior 
Average 
Superior 
Girls Boys 
3 
15 
22 
40 
Ninth 
5.7% 
0.0% 
0 
2 
9 
11 
Total ' 
3 
17 
31 
51 
Eighth 
21.5% 
8.7% 
Average 
Boys I 
I 
Total Girls 
0 
7. 
13 
20 
Seventh 
46.3% 
15.1% 
0 
2 
3 
5 
Total 
25.6% 
9.3% 
0 
9 
16 
25 
Here is another activity in which the number of superior 
students is greater than the number of average students. 
The school cafeteria is a place where many responsibili-
66 
ties are given to the student helpers. Table 17 shows the num-
ber of superior students who are cashiers and helpers as com-
pared to the number of average students. 
The number of superior students assuming responsibilities 
in the cafeteria exceeds the number of average students. 
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Table 17 
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
HELPING IN THE CAFETERIA 
Superior Average 
-
· Eer 
Grade Girls B-oys T-otal Cent Girls B"oys T-otal 
F-er 
Cent 
~ 
--
N-inth 3 0 3 5.7 1 0 1 1.7 
Eighth 6 0 6 7.6 4 0 4 3.8 
Seventh 0 0 0 o.o 2 0 2 1.9 
'.C.otal 9 0 9 4.5 7 0 7 2.6 
~he extent to which the superior student displays leader-
ship qualities in the form of officers and committee heads in 
the School Community is shown in Table 18. 
T-able 18 
CO~PARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
SERVING AS SCHOOL COM11UNITY OFFICERS AND MEMBERS OF 
COMMITTEES 
Superior Average 
-Grade Girls Boys Total .Per t'Jirls :Boys Total .Per Cent Cent 
-
.--. Ninth 5 3 8 15.3 9 8 17 29.3 
G Eighth 3 5 8 10.1 3 5 8 7.7 
Seventh 4 0 4 6.0 0 7 7 6.6 
Total 12 8 20 10.1 12 20 32 11.9 
.:.:~,. :.,;_·,_~:~,~-;;:._},t(~~-t1<~:._ :':'-,. -
.-.:Me: a·-.• f~·t·M-zndrretr*'• ~ -~---- ~ ,•;_- ** ... II 
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There are more ninth grade students of the average group 
who are officers and members of committees of the School Com-
munity than superior students. 
Table 19 shows the number of mentally superior students 
who are ho~ding office in the home rooms as compared to the 
number in the average group. 
•' 
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
SERVING AS HOME ROOM OFFICERS AND COMMITTEE MEMBERS 
Superior Average 
~ 
Grade Girls Boys Total Per Girls! Boys Total Per Cent Cent 
I 
I 
I 
Ninth 5 3 8 15.1 12 1 13 22.4 
Eighth 3 5 8 10.1 11 16 27 26.0 
I 
Seventh 7 1 8 12.0 14 3 17 16.0 
Total 15 9 24 12.1 37 20 57 22.3 
! 
Because students ~re elected~: t.a -:these~. offices, these re-
sults tend to indicate that the superior· student is not recog-
nized by his fellow students for outstanding qualities of lead-
ership. It must also be noted that the grouping in the home 
room is heterogeneous. It is also consistent with findings 
which show that leaders tend to be somewhat but not markedly 
superior in intelligence quotient to the group led. 
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Table 20 shows the number ofsuperior students as compared 
to the number of average students who serve as marshals and 
4lt safety patrol officers. 
Table 20 
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
SERVING AS MARSHALS AND SAFETY PATROL OFFICERS 
Grade 
Ninth 
Eighth 
Seventh: 
Total 
Superior Average 
Girls Boys Total Per Cent Girls Boys 
3 
2 
4 
9 
5 
6 
3 
14 
8 15.1.. 9 
8 ·10.1 5 
7 10.4 4 
23 11.6 18 
10 
7 
3 
20 
'I Per 
Total .I Cent 
35.8 
11.5 
7 6.6 
-11----
19 
12 
38 14.2 
In the ninth and eighth grade the number of students in 
the average group exc~eds the number of students in the superioJ 
group who serve the school as marshals and safety patrol of-
ficers. 
The number participating in community organizations of the 
superior and average groups is shown in Table 21. 
There is little difference in the per cent of each group 
~< participating in community groups. When comparing each grade, 
however, one notes the great diffe_rence between the number of 
superior students of the ninth grade taking an active part as 
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compared. to the number of students in the ninth grade average 
groups. 
--
Table 21 
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
PARTICIPATING IN COMMUNITY GROUPS 
•. 
Superior Average 
. 
-
I ! I 
Activity Ninth Eighth Seventl: Total Ninth Eighth Seventh Total 
Church 14 16 14 44 24 22 25 71 
Dramatic 0 1 0 1 0 0 0 0 
Dance 13 20 15 48 5 20 29 54 (PTA) 
Grange : 1 0 0 1 0 0 0 0 
4-H 10 2 8 20 2 4 10 16 
Music 0 1 0 1 0 0 0 0 
Club 
Rainbow 9 10 0 19 1 0 0 0 
( 
Scouts i 7 6 13 26 4 19 26 49 
Sports 2 1 1 4 0 0 2 2 : 
' I 
Stamp 0 1 1 2 0 0 0 0 
"Y" i 1 1 0 2 0 7 10 17 
' 
Youth I 1 2 1 4 1 3 2 6 
Center 
-
Totals 58 61 53 172 37 75 104 216 
Per Cent 109.4 87.2 79.1 86.4 63.8 72.1 98.1 80.6 
......, 
-
' 
~,_ ... ~--
The extent of reading done by both superior and average 
students of the school is shown in Table 22. 
Table 22 
COMPARISON. OF THE AMOUNT OF READING DONE 
BY AVERAGE AND SUPERIOR STUDENTS 
Superior f Average 
-
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Grade Number of Books Number of Books 
Books Read Per Student Books Read Per Student 
Ninth 115 2.2 237 4.1 
Eighth 730 9.2 240 2.3 
Seventh 923 13.8 498 4.7 
Total 1,768 8.9 1,075 4.1 
Table 22 shows that the superior students do much more 
reading than do the average students. It will be noted that 
the ninth grade superior student does less reading than does 
the average ninth grader. After having questioned the ninth 
grade superior group, it was concluded .that the abundance of 
home work given interfered_' with their participation. 
However, Table 21, shows that 109.4 per cent 9f the su-
perior ninth graders participate in community activities. This 
may be an influencing factor in limiting their reading time. 
In the average group most of the reading·in the ninth grade was 
done by three students who read extensively. 
I' 
I 
~- .. 
u 
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Types of reading done by the superior group of students 
included in this study is shown in Table 23. 
Table 23 
TYPES OF READING DONE 
BY THE 199 SUPERIOR STUDENTS INCLUDED IN THIS STUDY 
Type Number Number Reading Type Reading 
! 
Adventure 117 History 11 
Animal 25 Fairy 1 
Stories Tales 
Bible 4 Hobbies 4 
Biography 8 Mystery 36 
Career 23 Myths 2 
Comics 50 Poetry 1 
Drama 3 ·Science 19 
Sports 17 
-
-
This table shows that a wide variety of books is read by 
the participants, with books of adventure leading in popularity 
In reviewing the type of books read by the average group, it 
was found that adventure stories are popular with students in 
the seventh and eighth grades. Most ninth graders were found 
to be partial to the comics, especially romance tales. 
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Table 24 shows the number of superior students reading 
magazines and newspapers and the type of magazines and news-
papers read. 
Table 24 
MAGAZINES AND NEWSPAPERS READ BY MENTALLY SUPERIOR 
Magazines Grade 
and 
Newspapers 
I Ninth Eighth Seventh Total 
i 
American Home 
Ladies Home 
Journal 66 36 20 122 
Colliers 6 5 5 16 
Coronet 4 3 1 8 
Life 25 39 24 88 
Readers Digest I 12 31 7 50 
I 
' Saturday Evening 
Post 10 16 13 39 
Science 1 5 1 7 
; 
Others 22 36 20 78 
Daily News 53 79 . ' 62 194 
i ' ,. l.Veekly News i 
Cranston 11 18 9 38 
From this table it may be seen that the ·students' maga-
zine reading varieS'-' widely. The daily newspaper is read by all 
students except for five in the seventh gr~~e. The weekly 
newspaper is not so widely read. 
This survey showed that a large number of the superior 
students are active in auditorium work. 
Table 25 describes this in detail. 
Grade 
Ninth 
Eighth 
Seventh 
Total 
Table 25 
NUMBER OF SUPERIOR STUDENTS 
PARTICIPATING IN AUDITORIUM 
Girls Boys Total 
- ! 
18 i I 19 37 
33 31 64 
21 9 30 
72 59 131 
Per Cent 
70.9 
81.0 
44.7 
65.8 
A number of students are active participants of the music 
classes that are offered by the curriculum. Tables 26 to 29 
show the number· of members of both the mentally -superior and 
average groups of the school who are active in this area. 
There appears to be little difference between the numbers 
of both groups who participate in the choir or chorus. 
Only in the number belonging to the band and orchestra 
and in the number receiving musical instrument instruction is 
there a noticeable difference between ~he mentally superior and 
the average group. Here the number of average students who 
make use of this opportunity surpasses the number of superior 
students. 
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Table 26 
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
OF THE CHOIR AND CHORUS 
Superior Average 
Per I I Per Grade Girls: Boys ·Total Cent Girls ·Boys ; Total Cent 
Ninth 9 2 ll 20.8 7 c.1 14 24.1 
_Eighth 9 6 15 19 2 9 ll 10.6 
I 
Seventh ll I l 12 17.9 ll ll 22 20.8 I I I 
I 
Total 29 
• II 
I 9 38 19 .l 20 27 47 17.5 
Table £I 
COMPARISON OF NDllliBER OF SUPERIOR AND AVERAGE STUDENTS 
PARTICIPATING IN THE MUSIC APPREC.XATION CLASS 
Superior Average 
[ Per I Per Grade Girls • Boys • Total ~ Cent i Girls Boys· Total Cent I 
Ninth 0 0 0 o.o l 2 3 5.2 
Eighth 4 0 4 5.0 3 2 5 4.8 
Seventh 4 l ; 5 8.5 4 0 4 3.8 : 
-l ~ 
Total ; 8 l : 9 4.5 8 4 12 4.5 
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Table 28 
-
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
PARTICIPATING IN THE BAND ORCHESTRA 
Superior Average 
! Per r Per Grade Girls Boys Total C.ent I Girls Boys Total Cent I 
i 
Ninth 0 2 2 3. 8 i 1 6 7 12.1 
Eighth 0 7 7 8.9 0 5 5 4-.8 
! 
Seventh 1 0 1 1.5 ' 2 11 13 12.3 
Total 1 9 10 5. 0 : 3 22 
' 
25 9.3 
i 
Table 29 
: 
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
RECEIVING INSTRUCTION IN A MUSICAL INSTRUMENT 
Superior Average 
I Per Per I Girls Grade Girls Boys 'i Total · Cent Boys Total Cent 
I 
' 
Ninth 0 1 
, 
I 1 1.9 0 3 3 5.2 
I 
Eighth 0 6 6 7.8 0 5 5 4.8 
Seventh 1 1 2 3.0 2 12 14 13 .. 2 
Total 1 8 
I 
9 4.5 2 20 22 8.2 
I 
.. 
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A special class in the study of French is offered to a 
limited number of students in the eighth and ninth grades. 
C One must have an intelligence quotient of at least 120 in order 
\._ .. / 
to be eligible. 
Table 30 shows the distribution between the eighth and 
ninth graders. 
Grade 
Ninth 
Eighth 
Total 
Table 30 
NUMBER OF MENTALLY SUPERIOR STUDENTS 
IN SPECIAL FRENCH CLASS 
-
Girls i. Total ' ' Boys 
' 
: 
10 2 12 
12 7 19 
22 9 31 
Per Cent 
22.6 
24.1 
23.5 
Students who are talented in ar~ are offered extra periods 
Table 31 shows the number of superior and average students 
who are given this opportunity. 
A greater number of superior students are talented in art. 
A number of students in the school pursue a hobby. 
Table 32 ·shows the number of mentally superior and average 
students who have a hobby. 
Table 33 shows the kinds of hobbies which are pursued and 
the number of students participating in each. 
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Table 31 
' 
COMPARIOON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
TAKING EXTRA ART. CLASSES 
I 
i Superior Average ! 
I 
.I . I Per I Per Boys I I Grade I Girls Total Cent Girls 1 Boys Total Cent I 
l 
' : I 
Ninth 2 0 2 3.8 0 1 1 1.7 
' ! I 
Eighth 4 4 8 10.1 1 0 l 1 1.0 
I 
Seventh 1 0 1 1.9 0 0 0 o.o 
Total 7 4 11 5.5 0 2 2 .8 
Table 32 
COMPARISON OF NUMBER OF SUPERIOR AND AVERAGE STUDENTS 
PURSUING A HOBBY 
I I Superior Average 
I 
I 
'· 
Grade Girls Boys Tota:l Per. Girls Boys Total Per Cent Cent 
Ninth 26 20 46 86.8 32 12 54 93.1 
Eighth 26 35 61 77.2 25 32 57 66.3 
Seventh 41 15 56 83.4 40 33 73 77.7 
I 
Total 93 70 163 81.9 97 77 184 76.3 
: j 
- .. 
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Table 33 
COMPARISON OF PARTICIPATION 
IN THE VARIOUS HOBBIES OF THE GROUPS 
Superior Average 
' ..... --
Kinds i Girls Boys Total Girls Boys Total 
Astronomy 0 1 1 0 0 0 
Caring for 
4 4 Animals 8 16 14 30 
; 
' Chemistry 0 
' 
1 1 0 .. 0 0 
Collecting I 55 26 81 33 18 51 
Stamps 
Dolls 
Pictures ; 
Records ' 
' 
i 
Cooking ' 4 0 4 6 0 6 
; 
Dancing 17 4 21 20 3 23 
Ballroom 
Ballet \ 
Tap 
I 
Gardening I 1 0 1 0 0 0 
4-H Work 1 0 1 0 0 0 
I 
Music 6 4 10 
I 
' 1 0 1 
Singing I I 
Record 
Instrument 
Playing ! 
Osseology 0 1 1 0 0 0 
Painting 2 0 2 0 0 0 
Photography 3 5 8 3 0 3 
~ 
• 
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Table• 33-•Continued 
-· 
Superior I Average 
.Kinds Girls Boys !!'otal -Girls -Boys -Total 
.Reading 5 2 7 14 I 0 14 I 
Sewing 13 0 13 25 ·0 25 
Knitting 
Embroidery 
! 
i 
Sports 5 18 23 12 18 30 
Woodcraft 0 29 29 0 41 41 
Writing 2 0 2 0 0 0 
Auto 0 0 0 l 0 1 1 Mechanics i 
I I 
I I I I 
This table shows the wide variety of hobbies in which the 
students of this study participate. It will be noted that in 
both the average and superior groups that the greatest number 
spend their leisure time in collecting coins, stamps, dolls, 
records, and pictures of animals, movie stars, and planes. 
The average students pursue more crafts than the superior stu-
dents. Most boys in both groups enjoy woodcraft--woodworking, 
making of model planes, trains and woodcarvings. 
•• 
CHAPTER V 
SUMMARY, CONCLUSIONS, AND SUGGESTIONS 
FOR FURTHER RESEARCH 
CHAPTER V 
SUMMARY, CONCLUSIONS, AND SUGGESTIONS 
FOR FURTHE~ RESEARC£! 
1. Summary and Conclusions 
This study was undertaken primarily to determine the ex-
tent to which the curriculum of the Hugh B. Bain Junior High 
School in Cranston, Rhode Island satisfactorily met the needs 
of ·the mentally superior. This involved identifying the recog-
nized needs of the mentally superior, determining the program 
provided to meet these needs, and discovering the extent of 
participation and the accomplishment of the mentally superior 
in the program. 
Cumulative records of the students of the _school were in-
vestigated to discover those students who had obtained an in-
telligence quotient score of 120 or more on the Henmon Nelson 
Test of Mental Abilities which is administered prior to their 
entrance to the seventh grade. The members of the faculty were 
a:sked to submit "the names of students who they felt were out-
standing in their classes. 
Using the test scores and teacher judgment as criteria, 
one hundred and ninety-nine students were selected to be 
I 
studied. The mean of the intelligence quotient of these stu-
dents_ was computed and found to be 129.3 with a S. D. of 9.6. 
Following selection of the students the educational needs 
of this group were defined. 
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As a result of consultations and interviews with members 
of the staff, parents, students, and literature these needs 
e were listed as basic to the mentally superior. 
·-
The basic needs of the mentally superior child differ from 
that of all children in that the superior child needs broader 
offerings and more advanced work with highly individualized 
teaching. Basically all children need: 
1. The love, care, and understanding so that their 
emotions as well as their intellect may be 
nutured. 
2. To learn how to live with others with an under-
standing and respect of the point of views of 
others. 
3. Guidance--to know how to evaluate themselves--
4. 
5. 
6. 
to know their own needs, their capacities, 
potentialities, interests and aims and how to 
make the most of their capabilities. 
To know how to become and keep physically and 
mentally healthy and fit. 
To understand the world in which they live~-
how to adapt themselves to the rapid scientific, 
economic, and social changes of today's society 
and to understand and appreciate the American 
way of life. 
To have knowledge and mastery of the tools of 
learning required for living in today 1 s world. 
7. To learn to appreciate the aesthetic values of life. 
8. To learn to make worthy use of leisure time. 
9. To engage in exploratory vocational experience. 
10. The creative drive to give meaning and purpose to 
their lives. 
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Most parents felt that if the child receives the training 
that is necessary for him to be able to be emotionally and 
, 
socially well-adjusted, masters the basic skills of the content 
subjects, knows where he is going and what he plans to do, that 
l~ttle else can be expected of the schools. All parents inter-
viewed stressed social and emotional growth through a program 
such as that offered by the present school curriculum together 
with the influence wrought by a well-adjusted home life. 
This group also felt that it is most important for the 
mentally superior to have his curiosity and interests stimu-
lated so that he may do th~ work for which his talents will 
best render the greatest service to society. He must be given 
the opportunity to develop habits of thinking, studying, inves-
tigating, judging, self-control and carrying out responsibili-
ties. 
The superior child needs a school that provides an environ-
ment that is conducive to learning and experimentation in ac-
cordance with his own level and rate of mental growth. He 
needs training that will enable him to make the greatest· use of 
his potentialities. He needs a thorough grounding in principleE 
of scientific thinking, in knowledge of natural and physical 
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science and mathematics. The mentally superior child ~eeds to 
develop a sense of values and a well-rounded personal develop-
e ment .. 
The need for wider participation in extra-curricular 
activities was stressed. 
Nearly all gifted children love to read and will read 
anything they find. Therefore, the schools must provide such 
literature that will mold the taste and give most profit in 
life outside school. 
Above all, the mentally superior child needs outstanding 
teachers who are sympathetic towards him, who understand his 
nature and needs, and who are willing to study the problems, to 
learn and to receive new ideas, and to experiment with new 
methods. 
All in all, the child needs physical needs to develop ,his 
body, mental needs to nuture his mind, and spiritual needs to 
nourish his soul. 
The curriculum was appraised in light of the opportuni~ies 
offered the superior students. It was found that in most cases 
the curriculum offers an abundant supply of in-school and 
extra-curricular activities for the entire student body of 
which the superior students are a part, and only in one area 
does the curriculum provide exclusively for the type of child 
studied. 
In order to obtain a basis for comparison of the perform-
ance of the mentally superior students, a questionnaire was 
submitted to the two hundred and sixty-eight children in the 
nine classes comprising the 11 average 11 group of the schoo 1 to 
determine the extent of their participation in the extra-
curricular activities of the school. 
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Conclusions drawn in the light of the needs defined are: 
1. The Bain School does not isolate the mentally 
superior student and teach him in an entirely 
different situation, but rather adheres to a 
flexible program providing much enrichment to 
tne school curriculum and many varied after-
school activities. 
2. 82.5 per cent of the mentally superior stu-
dents were found to be above their grade level 
in achievement of school subjects. None were 
more than one and one-half years below grade 
level. 
3. The community organization of the Bain School 
provides the students with the opportunity to 
learn the problems confronting democratic liv-
ing and to enable them to think through the 
implication of these problems for some day 
they will need to assume these re-r3ponsibili ties. 
4. The mentally superior student does to some ex-
tent take advantage of the program of studies 
and extra-curricular activities offered by the 
school. 
a. 25.6 per cent of the mentally superior 
serve as library assistants as compared 
·......_;· with 9 .. 3 per cent of the average group •. 
b. 8.5 per cent of the superior group are 
members of the school new spa per staff, 
wherea~, 4. 9 per cent of the average 
group work on the paper. 
c. 55.3 per cent of the superior students 
as compared to 44.4 per cent of the av-
erage group participate in the after-
school sports program. 
d.. 4.5 per cent of the mentally superior 
students are student helpers in the 
cafeteria as compared to 2.6 per cent 
of the average students. 
e. 10.1 per cent of the superior group are 
School Community officers and committee 
members while 11.9 of the average group 
hold office. 
f. 12.1 per cent of the mentally superior 
as compared to 22.3 per cent of the 
average group are home room officers and 
committee members. 
g. 11.6 per· cent of the mentally superior 
serve as marshals or safety patrol of-
ficers in comparison to 14.2 per cent of 
·---~;_-._...;...._,_,""·-~ ... 
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the average. 
h. 86.4 per cent of the superior group are 
active participants in community groups, 
whereas, 80.6 per cent of the average 
group are members of the community groups. 
i. The superior student has read an average 
of 8.9 books since September, 1952, while 
the average student has read an average 
of 4.1 books. 
j. 65.8 per cent of the superior students 
have participated in auditorium work this 
term. 
k. 19.1 per cent of the superior group are 
members of the choir or chorus as com-
pared to 17.5 per cent of the average 
group who participate in this activity. 
l. There is no difference in the per cent of 
both groups participating in the music 
appreciation classes. 
m. 5.0 per cent of the superior are members 
of the band or orchestra while 9.3 per 
cent of the average group belong to this 
group. 
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n. 4,.5 per cent of the superior students re-
ceive instruction in a musical instrument 
as compared to 8.2 per cent of the average. 
o. 23.5 per cent of the mentally superior 
are members of the special French class. 
p. 5.5 per cent of the superior as compared 
to .8 per cent of the average are members 
of the extra art classes. 
q. 81.9 per cent of the mentally superior 
have a hobby, whereas, 76.3 per cent of 
the average group do. Collecting items 
appears to be the most popular. 
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5. Thus it is seen that the mentally superior stu-
dent pa.rticipates extensively in the program of 
studies and extra-curricular activities offered 
by the school, surpassing the average student 
i~ library work, publishing the school newspaper, 
helping in the cafeteria, participating in com-
munity groups, the amount of reading done, 
participating in the after-school sports program, 
belonging to the choir, and having extra classes 
in art. A greater number of the mentally super-
ior have hobbies. In contrast, there are certain 
areas in the program in which the number of av-
erage students who participate exceeds the num-
ber of mentally superior students. These are~ 
a. Home room officers and committee members. 
b. Marshals and members of the safety patrol. 
c. Members of the band and orchestra. 
d. Free instruction in a musical instrument 
class. 
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6. In the mentally superior group, ninth graders 
do not read as extensively as ~o seventh and 
eighth graders, .but a wide variety of books is 
read. Adventure stories appear to be the most 
favorable. The comics and mystery stories fol-
low in popularity. Only one person reads fairy-
tales and one reads poetry. Poetry, it would. 
seem, requires enrichment for it is an integral 
part of the English program. 
7. Magazines are not as widely read. The daily 
newspaper is read by the entire population of 
the mentally superior group with the exception 
of five seventh graders. 
8. In every area with the exception of the band 
and orchestra, the number of girls participa-
ting exceeds the number of boys. 
9. The Hugh B. Bain Junior High School is providing 
for and to a degree meeting the needs of the 
mentally superior students. The mentally super-
ior student participates more fully in most 
areas of the program offered than.does the av-
erage student. 
91 
2. Suggestions for Further Research 
1. A follow-up study of these pupils could be made 
to determine: 
a. Social adjustment. 
b. Occupational adjustment. 
c. Scholastic achievement. 
d. Leadership 
e. Economic status 
f. Sex differences in progress. 
The results of this study •could be compared with 
the results of a similar study made by Terman and 
Oden. 1 
2. A study to determine the reasons for the number 
of girls exceeding the number of boys participa-
ting in the various activities offered by the 
school program. 
3. An evaluation of the Bain School's program with 
that of a similar school in a different locality. 
1. Lewis Terman and ~elita Oden. The Gifted Qhild Grows QE= 
Twent~-five Year~ Follow-~ of ·a Superior Group. Stanford, 
California: Stanford University Press, 1947, 448 pp. 
(Genetic Studies of Genius, Vol. IV.) 
APPENDIX 
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APPENDIX 
1. Notice Sent to the Members of the Faculty Asking for 
Help with the S'election of the Mentally Superior 
When I realized the great concern felt by the ad-
ministration and some members of the faculty in regards 
to the mentally superior students of our school, I de-
cided-to study our curriculum in light of the needs of 
these students for my thesis problem. 
One criterion that I would like to use in the selec-
tion of these students is teacher-judgment. Thus, I 
would appreciate your help at this time. 
If, in your opinion, there are students who are out-
standing in the following characteristics, please submit 
their names to me. 
1. Originality 
2. Concentration 
3. Sustaining interest in a subject 
4. Understanding the needs of others 
5. A good emotional and social adjustment 
6. Leadership 
7. Special talent (art, music, shop work) 
I would be very pleased to talk with you concerning 
this if you so desire. 
Thank you very much. 
2. Questionnaire Used ~ the Writer When Interviewing 
the Mentally Superior stUdents 
N..AME • ......................... ~ • • • • • • • • • • • GRA.DE • •••••• 
Father's Occupation •• . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Mother's Occupation •• . . "' ...... . . . . . . . . . . . . . . . . . . . ..... 
Home Room Offices Held during this School Year 
Have you 
year? 
What did 
·-· .•..................•.......•.... 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
participated in any auditorium programs this 
....... 
you do? List programs ••• .... . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . ...... 
. . . . . . . . . . . . . . . . . . . . . . . 
Do you play a musical instrument? ••••••••••••••••.• . . . 
1N'h.a t instrument? . ................................. . . . . 
At the present time are you taking music lessons? ••••• 
Are you a member of the band or orchestra? •••••••••••• 
List the extra-curricula activities in which you are 
participating at the present time?... • ••••••••••••• 
. . . . ............. . 
. . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . 
Do you hold office in any school clubs?. . .......... . 
What office? ............................ . . . . . . . . . . . . . 
If you have a 11 special program" list the extra classes 
which you take? •••••.••••••••••••.••••.••••••••••••••• 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Do you have a hobby? ••••••• What is it?. . . . . . . . . . . . . . . . 
What books have you read in the past month? ••• . . . ... 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
List the newspapers and magazines which you generally 
read? •.......................................•.. . ... . . . . 
To what community organizations do you belong? •• ...... 
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3. Questionnaire Completed Bl Students in ~ 
11Average Group 
N.AME •••• ........................................ GRADE • ••• 
I. Do you have a hobby? . ...... ~ ...................... . 
If your answer is ~' place a ( ) check beside 
those which you do. 
Collect things 
Sports 
Dance (ballroom, ballet, tap) 
Sew, Knit, Embroider 
Cook 
_____ Caring for dogs, hampsters, or tropical fish 
Read 
Photography 
_____ Making model planes, trains, etc. 
___ Paint 
Write stories, poetry 
___ Gardening 
___ Astronomy 
Chemistry 
4-H Club work 
~-- Others (name it) ............................. , .. 
II. Do you belong to: 
---
Church sodality, choir, alter boys? 
4-H? 
Campfire or Scouts? 
Rainbow? 
___ YW or YM? 
P. T. A. Dance Class? 
___ Others? 
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III. Do you read the evening paper? •••••••••••••••••••••• 
(Other than sports and comics) · 
IV. Do you have an extra period of art? ••••••••••••••• ·•• 
v. Are you an officer or committee member of your home 
room? ................................ · .. · . · • · · · · · · • · • • 
Marshal? ••••••••••••.•••••• Safety Patrol? ••.•••••••• 
VI. Do you take: 
Band or orchestra? Musical Instrument __ ...; 
_____ Music Appreciation? Lessons? 
_____ Participate in after-school sports programs? 
4. School Prayer Read at Weekly-Assembly Meeti~ 
of the School Community 
SCHOOL PRAYER 
Our Heavenly Father, 
We thank Thee for our Country with its 
ideals of liberty and justice. We are grate-
ful for a community interested in our welfare 
and for a school rich in opportunities. 
Bless us and give each of us strength 
that we may make the most of our talents of 
spirit, mind, and body. 
Teach us to use these talents in service 
to others for in that manner we may pest serve 
Thee. 
Above all teach ·us how to live_ the Golden 
Rule, 11 To do unto others as we would. have them 
do unto us. 11 
Bless our school and let Thy light so 
shine upon us that our School Community may 
be inspired with a divine spirit of mutual 
helpfulness. 
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5. School Creed Recited £I Students at Weekly School 
Community Meeting. 
SCHOOL CREED 
I believe in the Hugh B. Bain School as an insti-
ution generously maintained by the community for the 
development of character, citizenship, and scholarship. 
I believe in its ideals of self-control, relia-
bility, industry, cheerfulness, and courtesy as traits 
essential to worthy character. 
I believe it offers me an opportunity as a citi-
zen to work with others and for others but challenges 
me to think and act for myself. 
I believe it offers rich opportunities for me to 
develop in spirit, mind, and body. 
Therefore, I believe it is my duty to my school 
to participate in its activities, to practice its code 
of sportsmanship, to protect its property and reputa-
tion, to love it, and to cherish its ideals. 
And I hereby highly resolve that through my in-
fluence and exampl.e I shall do all in my power to 
leave ~ richer school tradition to those who follow 
me .. 
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6. Result of Project Conducted for Enrichment in 
Social Stud.ies Class 
Proposed by the Sevenl and Seven2 Social Studies 
Classes: 
ARTICLE 
GENERAL RIGHTS 
I. All Bainites are free and equal in rights, 
and should act towards each other with a 
spirit of co-operation and friendliness. 
ARTICLE. II. Every Bainite is entitled to all the rights 
and freedoms set forth in this Bill of 
Rights no matter what his race, color, or 
creed may be. 
FREEDOM OF SPEECH 
ARTICLE III. All Bainites shall have the right of free-
dom of speech in the Bain School Community 
within the limits of reason and common 
courtesy. 
FREEDOM OF THE PRESS 
ARTICLE IV. Any Bainite shall have the right to express 
his opinion in the 11 Bain Bugle11 or any 
other school paper, provided he meets the 
standards of courtesy and good journalism. 
ARTICLE 
FREEDOM OF WORSHIP 
V. All Bainites shall have the right of free-
dom of worship. By freedom of worship is 
meant: 
1. The right of any Bainite to say 
his prayers the way he has been 
taught to say them. 
2. The right of any Bainite to be 
excused from school in order to 
worship in his own church or 
synagogue on the special.days 
of his religion. 
ARTICLE 
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RIGHT OF PETITION 
VI. All Bainites shall have the right to send 
a petition to the Student Council in order 
to. correct any unfair treatment. 
ARTICLE VII. All Bainites shall have the right to pre-
sent any complaint or motion to the Stu-
dent Council for consideration and action. 
RIGHT OF ASSEMBLY 
ARTICLE VIII. All Bainites shall have the right to meet 
and discuss their problems peacefully under 
the supervision of a person approved by the 
Bain School. 
RIGHT OF AMENDMENT 
ARTICLE IX. All Bainites shall have the right to change 
the Bain Constitution provided they follow 
the fules set down in that Constitution. 
OTHER GENERAL RIGHTS 
ARTICLE X. All Bainites shall have the right to take 
part in any activity sponsored by the Bain 
School Community provided they meet the re-
quirements set down by the Bain School Com-
munity. 
ARTICLE XI. All Bainites shall have the·right to serve 
on the Bain Bugle Staff, as a Library 
Assistant, as a Member of the Safety Patrol 
or any other organization formed by the 
Bain·School Community if they meet the 
·standards set up by these organizations. 
ARTICLE XII. All home rooms shall have the right to 
sponsor a movie, dance, or any other ac-
tivity provided they have the approval of 
the Student Council. 
JUSTICE 
ARTICLE XIII. Any Bainite accused of disobeying the rules 
of the Bain School Community shall be con-
sidered innocent until he is proved guilty. 
ARTICLE XIV. All Ba·ini tes shall be equal before the law, 
and shall have equal protection by the law. 
ARTICLE 
ARTICLE 
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XV. All Bainites shall have the right to a 
fair and speedy trial before a judge and 
jury according to the rules set down in 
the Bain School Constitution. 
XVI. No Bainite. shall be treated unjustly, 
or given an unfair penalty. 
ARTICLE Xvii. All Baini tes shall have the right to 
serve on the school jury provided they 
meet the qualifications set up by the 
Bain School Community. 
ELECTIONS 
ARTICLE XVIII. No Bainite shall be denied the right to 
nominate and to vote for any member of 
his home room running from home room 
office• 
ARTICLE XIX. All Bainfutes shall have the right to 
nominate candidates for the Bain School 
Community according to the rules set down 
in the Bain Constitution. 
ARTICLE · XX. All Baini tes shall have the right to vote 
by secret ballon for the candidates run-
ning for ·the Bain School Community. 
ARTICLE 
MARSHALS 
XXI. No Bainite shall be denied the right to 
become a marshal provided he has the 
qualifications of a marshal as set down 
by the Marshals By-Laws. 
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